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INTRODUCTION

In the recent age which marked by the prevalence of environmental
challenges and problems, social inequality, and economic degradation, education
is considered a prominent force for global improvement. One of the effective
educational responses for these problems is education based on sustainable
development. The integration of Sustainable Development Goals (SDGs) into
education has become a global priority, with particular emphasis on enhancing
learners” awareness of environmental, social, and economic challenges.

Stemming from the sustainable development goals stated by the United
Nations, education should seek to empower learners to contribute actively to a
more just, equitable, and sustainable world. Consequently, it has emerged as a
key strategy, recognized for its potential to equip students with the necessary
knowledge, skills, values and attitudes to contribute effectively to a sustainable
future (Kopnina, 2018). Based on this view, education for sustainable
development is a holistic and transformational, lifelong learning process that
aims to enhance the cognitive, social, emotional, and behavioral dimensions of
learning(UNESCO, 2017). Sustainable education, furthermore, refers to finding
sustainable solutions to environmental, social, and economic problems through
education (Landorf, et al.2008).

Research highlights the positive impact of integrating sustainability in
education, especially in higher education, Al-Nuaimi and Al-Ghamdi (2022)
conclude that education integrated with sustainability significantly fosters pro-
environmental consumption behaviors, they consider education as a crucial
vehicle for embedding sustainable consumption principles for the future.
Similarly, McConnon (2020) highlight the role of education for sustainable
development in higher education and emphasizing that using institutional
sustainability initiatives and building knowledge and enhancing awareness can
significantly advance ESD integration.

Therefore, education is critical because it can change people’s behavior. It
is often acknowledged that influencing students” views toward the global issues
depends on providing them with suitable attitudes, values, responsibilities, and
abilities from an early age (Mahat et al., 2017). Similarly, Michelsen & Fischer
(2021) advocate that educational institutions have the responsibility to undergo
a comprehensive transformation, to enhance new positive attitudes and
perspectives which support sustainable change in educational disciplines.
Additionally, Franco et al. (2018) highlight the responsibility of educational
institutions in promoting sustainability awareness by aligning their policies with
the United Nations sustainable development goals. Topics like green banking
(Neama, et al. 2023) and green Entrepreneurship which gains great interest when
it tries hardly to achieve green economy as well as achieving sustainable
development goals(Neama, et al. 2023), could be integrated in education and
increase learners’ awareness and responsibility towards environmental and
economic sustainability..

Despite the efforts of educational institutions and organizations in
supporting the implementation of sustainable development goals in education,
one of the key issues affecting this implementation include the consideration of
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various cultural traditions(Shields, 2023). In this regard, Vantamay (2018)
mentions that the students” cultural contexts influence students” prosocial and
environmentally responsible behavior. Furthermore, students’ culture and
perceptions affect how sustainability and sustainable development are taken into
account in teaching and learning, either it is positive or negative (Piligrimiené, et
al. 2020). Reinforcing this idea, Al-Nagbi & Alshannag(2018) concludes that
cultural dimensions have significantly influence students' attitudes and
behaviors toward sustainability across different contexts. In this way, an open
culture is more likely to support sustainability whereas, a culture characterized
by resistance to change, or short-term thinking may pose a barrier to
sustainability (Acemoglu and Robinson, 2021). Thus, cultural contexts stand as
an effective factor in shaping how sustainability is understood, taught, and
internalized by learners and instructors.

Although values are considered a universal constructs transcending
specific situations, the meanings differ based on how sustainable consumption is
defined, and the cultural context in operation (Lasarov et al., 2019). However,
there are few studies that provide knowledge on how cultural influences shape
consumption in the context of sustainability (Chwialkowska et al., 2020).

Based on the results of the previous studies, it is obvious that there is a gap
between the global vision of sustainable development and its pedagogical
application in local educational community. Little attention has been paid to how
cultural contexts affect EFL learners’ interpretation of sustainability issues or
how they are implemented by educators. Understanding these cultural aspects is
crucial to develop effective, context-sensitive curricula that align global
sustainability aims with local educational realities. This study seeks to explore
the cultural factors influencing the integration of sustainability in EFL learning,
aiming to inform future pedagogical approaches and curriculum design that are
both globally informed and locally grounded.

The present research could be significant as it promotes the deeper
engagement of students within the dimensions of the education for
sustainability, through a culturally aligned content in the classrooms, exploring
their perspectives towards sustainability. By identifying how the local cultural
norms and values shape sustainability perceptions, learners could be trained to
connect to global issues with their local realities through global awareness
enhancement and adaptation strategies. For higher education institutions, the
research may provide a framework for designing inclusive, context-sensitive
curricula that integrate sustainability into language education, aligning
sustainable development goals = students’ relevant cultural contexts.
Moreover, for educators, policymakers, and organizations invested in
sustainability, the research highlights the importance of global awareness in
educational initiatives. It encourages the development of teaching strategies that
respect cultural diversity while enhancing sustainable awareness, thereby
increasing the effectiveness of SDG implementation across diverse educational
environments.
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Research Purpose

The present research tries to explore how cultural contexts affect the way
SDGs are interpreted and implemented into EFL education, focusing on EFL
students’” perceptions, practices, and attitudes.

Research Questions
The research tried to answer the following questions:
1. How are the SDGs interpreted by EFL teachers and learners in Iraqi
university?
2. To what extent are the SDGs implemented in EFL instruction and
materials?
3. What cultural factors influence the integration of sustainability themes in
EFL education?
4. What are the attitudes towards sustainability and EFL learning?

Research Delimitations
The research delimited to the following:
1. Exploring the influence of cultural context on the interpretation and
implementation of sustainable development goals in EFL education.
2. 200 students were selected from the second year, faculties of business
economics , university of Alnhrian
3. The academic year 2024- 2025

LITERATURE REVIEW
Education for Sustainable Development

Sustainable development is defined by Kelly (2012, 23) as a process of
change that enhances the livelihoods of current and future generations without
exceeding the Earth's ecological limits. According to this broad definition, the
education for sustainable development emerges as a transformative, lifelong
learning approach aimed at fostering cognitive, social, emotional, and behavioral
competencies essential for sustainable living(Kondakci, et al. 2018). From another
perspective, this education is a multidimensional approach that provides
learners with the knowledge, values, and skills to face global challenges such as
climate change, biodiversity loss, unsustainable resource consumption, and
social inequality (Guo-Brennan, 2022, 174). It is a type of education that serves
global community to overcome challenges through enhancing learners” global
awareness and responsibility towards international community. It is defined as
a lifelong learning process which aimed to foster cognitive, socio-emotional, and
behavioral competences necessary for global awareness (UNESCO, 2018). It also
specifically focuses on restructuring educational systems to cultivate
sustainability-oriented mindsets, values, and actions, particularly within higher
education institutions (Zguir et al., 2021).

Moreover, Sustainable education emphasizes a shift in the educational
process that targeted to integrated sustainability into both theory and practice. It
is rooted in three core dimensions of sustainability: ecological, social, and
economic, which must be balanced and interlinked to support global awareness
and human well-being(Wals & Kieft, 2010). Consequently, as stated by (Al-Nagbi
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& Alshannag, 2018) It calls on both formal and non-formal educational
dimensions to engage in initiatives that promote quality of life, empowerment,
and global interdependence.

Recent empirical studies further illustrate the transformative potential of
ESD. Abdullahi, etal. (2024), in a study conducted in Somalia, explored the
influence of ESD on university students' behavior of, 251 students from SIMAD
and Hormuud Universities in Mogadishu. The findings revealed a significant
positive correlation between ESD and pro-environmental behavior, highlighting
the importance of integrating ESD into university curricula to promote cultural
norms supportive of sustainable practices. Similarly, Rahmania (2024) examined
how environmental and psychosocial factors shape students’ sustainable
behavior in school contexts. Employing a mixed-methods approach, results
pointed to the pivotal role of the school environment in shaping students’
attitudes and behaviors toward sustainability.

Sund & Gericke (2020) highlighted the role of initiatives such as “UNESCO
global action program on sustainable development in Education” (2014) and the
“global competence framework (2018) in providing guidelines for integrating
sustainable concepts and values into various disciplines. Cordova (2024) states
that the integration of sustainable development goals in EFL classrooms provide
a range of benefits for both in service teachers and students: students were given
the support to expand their learning, enhance their thinking skills and develop
the capacity to proactively discussing a variety of problems. They were
encouraged to handle the sustainable issues, fostering a sense of ownership and
purpose, rather than merely striving for knowledge and comprehension. Astawa,
etal. (2024) revealed that involving the global issues as listed in sustainable
development goals in education is necessarily done in the education process,
especially in EFL learning. Exposure to global issues is known to improve
students' understanding, awareness, and ability to solve urgent issues faced by
global society.

To sum up, ESD is essential for achieving the sustainable development
goals stated by the United Nations. This multidimensional approach offer a
strategic framework for reshaping educational systems and fostering the
competencies needed to navigate and address complex global challenges.

Cultural Context and Education

Cultural context refers to the shared customs, values, beliefs, and practices
within a society. Holliday (1999) noted that cultural context is multifaceted,
incorporating social, historical, and geographical dimensions that directly affect
pedagogical practices and outcomes.

Regarding to education, a key component of understanding and
navigating cultural contexts is the concept of cultural intelligence which enables
educators to comprehend and effectively respond to cultural diversity (Earley
and Ang, 2003). Procel, et al. (2023) emphasize this intelligence enhances teacher
adaptability and sensitivity, allowing for improved classroom interaction and
intercultural competence. This responsiveness contributes to more culturally
attuned instruction and fosters inclusive learning environments.
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Teacher’s beliefs and culture also have a critical role in shaping
pedagogical approaches. Muhtaseb, etal. (2023) found that educators’ cultural
perceptions significantly influence their choice of teaching methods and
materials. Similarly, Shih (2024) concludes that understanding a teacher’s own
cultural background can inform more contextually appropriate curriculum
design. These findings underscore the importance of reflective teaching practices
and cultural awareness in ELT. In the same context, Garcia & Pavén (2021)
revealed how national policies align with or contradict cultural norms, thereby
influencing educational goals and instructional practices. Furthermore, Abdalla
& Moussa (2024) highlighted the importance of embedding students” cultural
identities in the learning process. They explore that when learner’s culture is
respected, this approach empowers students, enhances motivation, and fosters
more positive academic outcomes.

To sum up, cultural context has an effective role in education by shaping
teacher beliefs, instructional strategies, curriculum design, and student
outcomes. Effective education process should be grounded in cultural awareness
and sensitivity, supported by institutional policies, teacher training and that
culture diversity and inclusivity should be respected and acknowledged.

Cultural Influence on the Implementation of Sustainability

Culture is an effective factor in shaping how individuals interpret and
practice global issues, influencing consumption choices, environmental
awareness, and sustainable behaviors. It reflects deeply rooted values, norms,
traditions, and historical experiences that determine how issues are perceived
and utilized (Mi et al, 2020). More clearly, individuals raised in rural
communities often develop sustainability perspectives distinct from those
shaped in urban environments due to different interactions with nature and
resource availability (Sawang, 2006). Cultural beliefs also shape the attitudes
toward environmental issues; societies with a strong sense of connectedness to
the natural world are more inclined to engage in environmentally responsible
behaviors (Vighnesh, et al. 2022).

Moreover, cultural values directly influence the sustainable consumption
patterns, in this respect, Ergun and Rivas (2019) found that Turkish consumers’
intentions to purchase green products were strongly influenced by social and
emotional values. Similarly, Mi et al. (2020) demonstrated how cultural values in
China significantly shaped both private and public pro-environmental behaviors.
In Eastern societies, religious and cultural norms exert considerable influence on
the collective psyche, often enhancing environmentally conscious actions
(Gammoh, et al., 2019; Martin, et al. 2024). Recent research by Mahlaole (2025)
provides empirical support for the interaction between cultural context and
Education for Sustainable Development. The results revealed that cultural values
emphasizing community support and collective responsibility amplified the ESD
impact among students in South Africa. Shields (2019) adds that When
embedded within culturally adaptive curricula, sustainability education can
effectively influence students' values, attitudes, and behaviors. Sustainable
psychology also emphasizes the role of individual perceptions, motivations, and
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cultural values in shaping environmental behaviors within educational
environments (Shields, 2023, Landorf, et al. 2008).

In conclusion, universities are increasingly seek for promoting sustainable
values and practices. To achieve this purpose, a focus should be paid to students’
identity and perceptions while integrating sustainable development issues,
adopting effective pedagogical strategies that encourage them to integrate deeply
in the learning activities and think critically and creatively in global issues. A
great effort should be done to align sustainable based content with students’
cultural contexts: values, norms and traditions, to avoid conflicts and
contradiction.

METHODOLOGY
Research Design

The current study followed the qualitative descriptive method of research
design. The researcher used a questionnaire to explore the university EFL
students” perceptions and believes about the influence of cultural context on the
interpretation and implementation of sustainable goals .
Instrument

The instrument of the research included a questionnaire which consisted
of two main parts: the first one handles the demographic information such as
gender, age, the academic year and English proficiency level; the other part
included twenty four statements distributed over four main dimensions: (1)
cultural factors influencing sustainable development, (2)interpretation of SDGs
in education, (3)the implementation of SDGs in classroom activities, and lastly
(4) the attitudes towards sustainability integration in EFL education. The
participants were asked to select the appropriate response from the following
(agree- neutral- disagree). The questionnaire in its initial form was validated by
a jury members specialized at methodology and instruction in the university
level who appreciate its construction and appropriateness to the objective of the
research. The psychometric features of the questionnaire was calculated after
applying it to a pilot sample of (45 EFL students out of the study group). The
piloting of the questionnaire revealed its reliability and validity to explore the
participants’ views. It also revealed the internal consistency and the clarity of the
instruction and the suitability of the questionnaire statements to the linguistic
level of the study group.

The Research Population and Sampling

The population of the research included all university students who study
EFL. They all enrolled in the second year (n= ). The sample of the research
included (200) university students; Faculty of....... yat ... university.

RESULTS AND DISCUSSION

The primary aim of the questionnaire was to investigate the university
EFL students’ perceptions and believes about the influence of cultural context on
the interpretation and implementation of sustainable goals.
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Results of Demographic Information
Students' responses on the questionnaire were analyzed and scored
quantitatively. Means and percentages were calculated and interpreted.

Table 1. General Information About Students

Information about Participants Numbers | Percentage
s
Gender Males 79 39.5 %
121 60.5%
Females
Academic major 69 34.5 %
71 35.5%
60 30%
English  proficiency | Bl 100 50 %
level B2 80 40%
C1 20 10%

It was revealed from the previous table the variedness of the respondents
in variables of gender, academic majors and levels of English language
proficiency. T

Results of the Questionnaire Dimensions

Regarding the second part of the questionnaire, the results of each
statement of the were displayed and discussed in detail. The questionnaire is
divided into four main dimensions. Each dimension included a number of
statements explore students' view about the influence of culture on sustainability
development goals interpretation and implementation in EFL courses.

Dimension (1) Cultural Contexts Influencing the Integration of Sustainable
Development Goals in Education

The items of dimension (1) explored the students” view and experiences
about the cultural factors that influence sustainability integration. Data were
collected and analyzed. percentage of the participants’ responses were calculated
and presented in table 2.

Table (2): percentage of the participants' responses to the statements of
dimension (1)

No. | Item Percentage
Agree Neutral | Disagre
e
1 Cultural system effects on our |71 % 19% 10
perception of sustainability issues
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Topics as gender equality or climate | 65% % 23% 12%
change contradict with our religious
values

I feel comfortable when courses discuss | 82% 12% 8%
sustainability topics that align with our
own local traditions and values

It is usual that teachers avoid specific | 89% 8% 3%
sustainability topics due to the cultural
sensitivity

Certain sustainability topics are modified | 63% 32% 5%
to suit our values system which make
them different than in global contexts.

Our culture system calls for and support | 93% 6% 1%
the care for the environment and social
responsibility

Overall 77 % 16.5% 6.5%

Results in table (2) revealed the strong agreement among most of the

respondents about the cultural contexts Influence on the integration of
sustainable development goals in Education ( total mean= 77%), ensuring that
culture has a significant impact in how sustainability topics are perceived and
discussed. It also revealed the high awareness among the participants of how
the cultural values and traditions enhance the implementation of sustainable
development goals, however, they also clarify their need to more culturally
relevant content that modify the contradictions between global values and local
cultural values which can be harnessed as assets in contextualizing SDGs in
education. It could be revealed additionally that :

1.

(71%) of the respondents agree on the influence of culture on their
understanding of sustainability, which highlight their awareness of how
local norms shape their perceptions to the global topics.

(65%) aware of the potential value contradictions and conflicts, especially
with the sensitive SDG domains, which may reflect on hesitation rather
than deep engagement with certain topics in class discussions.

(82%) feel comfortable when SDGs are culturally contextualized, ensuring
the necessity of using common cultural examples in their classrooms.
(89%) agree that teachers avoid specific sustainability topics due to the
cultural sensitivity, emphasizing that their own cultural context in the
Arab communities influence curriculum delivery and teachers’
perceptions of sustainability integration.

(63%) agree that the sustainable issues are discussed differently than in
the global contexts, which suggest that global SDG content are sometimes
disconnected from their local realities.

(93%) agree that the local culture supports the environmental and social
ethics, which reveals the potential effect of cultural values on the effective
SDG teaching.
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Dimension (2) Interpretation of SDGs in EFL Education

about

The items of dimension (2) explored the students” view and experiences
the interpretation of SDGs in EFL education. Data were collected and

analyzed, the percentage of the participants’ responses were calculated and
presented in in table (3).

Table (3): percentage of the participants responses to the statements of

dimension (2)

No. | Item Percentage
Agree Neutra | disagree
1

1 Sustainability based education helps in | 98 % 2% -
understanding global challenges better

2 It is meaningful to learn English through | 74% % 13% 13%
topics like clean energy, gender equality,
and poverty

3 SDG topics in English could be related to | 69% 22% 9%
real environmental issues in my
community

4 Some sustainability topics are distant | 83% 9% 8%
from my personal or cultural experience.

5 I understand the goals of SDG-based | 76% 22% 2%
lessons when they are linked to my
culture.

6 studying SDG-related content motivates | 96% 3% 1%
me to engage with global issues
Overall 82.7% 11.8% | 5.5%

The previous table showed the percentage of the participants” responses

revealing that (82.7%) have a clear positive perception and awareness of how the
integrating SDGs into EFL education is interpreted Students strongly support the
integration of SDGs in EFL education, especially when content is culturally
relevant and locally connected. More specifically, it was revealed that:

1.

612

(98%) of the respondents agree that there is a high educational value in
sustainability-themed content, which underscores the effectiveness of
integrating sustainable issues into EFL education.

( 74%) agree that the sustainable issues are meaningful for them,
suggesting that many value real-world issues may be relevant to the
cultural community traditions.

(69%) recognize the local relevance of global issues and the need to
connect classroom content to students’ lived experiences.

(83%) highlight the importance of localizing SDGs based content in EFL
classrooms.

(76%) clearly acknowledge the cultural contextualization to enhance
comprehension which consequently improves the learning outcomes.
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6. (96%) agree with the strong motivational influence of sustainability based
education when aligning with culture values.

Dimension (3): Implementation of Sustainable Development Goals in EFL Activities

The items of dimension (3) explored the students” view and experiences
about the implementation of SDGs in EFL classroom activities. Data were
collected and analyzed. The percentage of the participants’ responses were
calculated and presented in table (4).

Table (4): percentage of the participants responses to the statements of
dimension (3)

No. | Item Percentage
Agree Neutral | disagree
1 Many learning activities based on |64 % 23% 13%
sustainability are conducted in EFL
sessions
2 Our EFL classes include group | 59% % 27% 14%

discussions, debates, or projects on
sustainability topics

3 Teachers encourage us to express | 54% 32% 19%
opinions and suggest solutions on
sustainability problems, especially the
environmental ones.

4 SDG topics are discussed in informal or | 78% 13% 9%
extracurricular settings than in class.

5 Some important sustainability issues are | 73 % 22% 5%
avoided in class due to cultural concerns

6 EFL activities about sustainability help | 98% 1% 1

me improve my language skills and
cultural awareness

Overall 67.7% 21.3% 11%

The previous table showed the results of the participants’ responses to the
third dimension revealing that (67.7%) agree that SDGs based activities are being
implemented in EFL classes. It also revealed that the respondents recognize the
value of SDGs based EFL activities, especially for improving global and
environmental awareness, despite the actual implementation appears
inconsistent, with limited use of related activities.

More specifically, the following was revealed:

1. (64%) confirm that the sustainability based activities were clearly
presented in the classroom as debates, environmental issues based
discussion, designing posters to enhance global awareness.

2. (59%) agree that EFL classes include group discussions, debates, or
projects on sustainability topics, indicating that these activities are not
spread widely or consistent especially in EFL classes.
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3.

(54%) confirm that teachers encourage students to express opinions and
suggest solutions on sustainability problems and challenges, showing that

student voice and critical thinking opportunities may be limited.

(78%) agree that they perceive more meaningful SDGs engagement within
extracurricular activities such as English clubs, or posters making, and

collaborative projects..

(73%) shows that students are aware of the type of topics exclusion, due
to perceived cultural sensitivity, Indicating a hidden curriculum effect,
where certain SDGs (e.g., gender or identity-related) are not fully

explored.

Dimension (4): Attitudes Toward Sustainability and Language Learning
The items of dimension (4) explored the students’ view and experiences
about the attitudes toward sustainability and language learning. Data were
collected and analyzed. The percentage of the participants’ responses were
calculated and presented in table (5).

Table (5): percentage of the participants responses to the statements of

dimension (4)

No. | Item Percentage
Agree Neutral | disagree
1 I believe it is important to learn about | 73 % 15% -12%
sustainability =~ through  integrating
sustainable development goals in EFL
curriculum.
2 Discussing global issues in EFL class can | 71% % 15% 14%
help me become a better communicator.
3 I enjoy exploring topics like | 70% 22% 8%
environmental protection or social justice
in English
4 I think sustainability topics can make | 91% 8% 1%
English classes more engaging..
5 My culture should be respected when | 99% 1% -
global themes are implemented in
language learning
6 I am ready to learn about different | 67% 21% 12%
perspectives, even if they differ from my
cultural values.
Overall 78.5% 13.7% 7.8%
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The previous table showed the results of the participants responses on the
fourth dimension. The results revealed that (78.5%) have strong positive attitudes
towards integrating sustainability into EFL education. More specifically, it was
revealed that:
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1. (73%) believe that it is important to learn about sustainability through
integrating SDGs in the EFL curriculum, because of its relevance and
appropriateness.

2. (71%) showed an awareness of the communicative benefits of
sustainability integration in education.

3. (70%) express enjoyment, positive engagement of certain sustainable
issues.

4. (91%) agree that sustainability topics can make English classes more
engaging, suggesting that SDG themes support classroom motivation and
interest.

5. (99%) advocate that cultural respect is central when engaging with global
topics, as well as the cultural sensitivity must guide SDGs integration in
education.

General Discussion

Based on the previous results, it was obvious that culture, particularly in
Arabic communities, has a crucial role in shaping sustainable behaviors,
perceptions of global issues, and the success of sustainability based education.
The present research presents empirical evidences that support the influences of
culture, especially in Arab communities, in the interpretation, perception, and
practice of sustainability-related behaviors in education. In accordance with the
studies of Al-Nagbi & Alshannag (2018) and Muhtaseb et al. (2023) which
demonstrate how Arab students” environmental attitudes and social media use
are influenced by their cultural background, as the present research adds that
students’ sustainability awareness were significantly influenced by their sense of
cultural duty, social norms, and religious principles. This research also supports
the results of Mi et al. (2020) and Gammoh et al. (2019) studies which emphasize
how cultural values in Eastern societies foster environmentally conscious
behaviors.

In addition, the present research agree with the results of, Landorf et al.
(2008), Wals & Kieft (2010) and Shields & Lu (2023), underscoring how education
and sustainability integration should be culturally responsive to be effective. In
aligning with another study of Ergun & Rivas (2019) highlighting how emotional
and social values of Arab and Muslim-majority communities, can motivate green
consumption, an environmental major issue of SDGs, proving that religious and
community based values enhance environmental behavior of students.

CONCLUSION

Based on the previous results, it could be concluded that while there are
positive motivations and a high global awareness regarding sustainability based
education, there is a persistent need to respect and implement the students’
cultural and personal relevance in order to deepen understanding and
engagement of students. This means that global sustainable development issues
should be aligned with students’ cultural and community contexts to achieve
effective integration of sustainability in education. Furthermore, culture has a
significant role in shaping how sustainability issues are perceived, influencing
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the students” both environmental and social responsibility. However, certain
global issues, such as gender equality, may present conflicts with traditional
cultural values, which can lead instructors to avoid certain topics due to cultural
sensitivity, awareness of these issues is required for global awareness
enhancement. While cultures can align with sustainability values, prevailing
cultural norms may simultaneously restrict open discussion on certain
sustainability themes. Ultimately, although sustainability integration is viewed
positively, a culturally contextualized approach remains essential for reinforcing
engagement and fostering highly effective integration to sustainable
development. Thus, aligning sustainability education with Arab cultural norms
and values is not only necessary, it is strategic and essential for avoiding bad
effects.

RECOMMENDATION

Based on the results related to the influence of cultural contexts on the
interpretation and implementation of sustainability among EFL university
students, several recommendations are suggested:

1. Teachers and curriculum designers must ensure cultural sensitivity,
creating bridge for connecting between diverse perspectives while
handling the global mindset.

2. Universities should involve SDGs within the curriculum by aligning it
with students” cultural values, religious beliefs, and traditions to ensure
greater relevance and acceptance.

3. Universities should encourage sustainability educational approaches that
emphasize global responsibility and community support. Service-learning
and experiential projects are best examples that can connect global
sustainability goals to local cultural contexts.

4. Teachers should be trained in the professional development programs to
be equipped with the skills of implementing sustainability practices and
behaviors.

5. Educational policy makers should advocate for educational policies that
mandate the inclusion of cultural and religious values in the national ESD
strategies, particularly in Arab communities.

ADVANCED RESEARCH

Future studies should further explore how sustainability education can be
effectively adapted to align with diverse cultural and community contexts,
particularly within Arab societies. Research should investigate practical
frameworks and pedagogical models that integrate sustainability principles
while respecting traditional values and cultural sensitivities. Longitudinal
studies could also assess how culturally contextualized sustainability education
influences students’ environmental awareness, social responsibility, and long-
term behavioral change. Additionally, comparative research across different
cultural settings would provide insights into how local traditions either support
or challenge global sustainability goals. Such studies would contribute to
developing more inclusive, culturally responsive, and effective strategies for
advancing sustainability education worldwide.
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