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    ABSTRACT

    Strengthening professional identity among novice teachers is a critical issue, as early career stages often involve gaps between theoretical preparation and classroom practice. This qualitative case study examines the role of academic supervision in reinforcing the professional identity of senior high school teachers in South Tangerang City. Data were collected from 12 informants—six novice teachers, three principals, and three academic supervisors—through in-depth interviews, classroom observations, and document analysis, and analyzed using thematic coding. The findings indicate that academic supervision positively supports professional identity formation through constructive feedback, personalized mentoring, facilitated post-observation reflection, and assistance in developing curriculum-aligned teaching tools. The study concludes that the effectiveness of supervision depends on supervisor competence and a supportive school culture, contributing to the development of collaborative supervision models that promote continuous professional growth among novice teachers.
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INTRODUCTION


            The
development of the modern education system places teachers as the driving
center of the learning process, so that the quality of teacher professionalism
is a crucial issue in improving the quality of national education. In the early
phases of their careers, novice teachers often face the pressure of adapting
between the theories learned during teacher education and dynamic and
unpredictable classroom situations. This leads to pedagogical confusion,
limited learning strategies, and low confidence in managing the classroom.
Several international studies show that the early days of becoming a teacher
are the most vulnerable period to burnout and professional dropouts (Morgan, 2022).
Thus, systematic support through academic supervision is an urgent need for
novice teachers to develop professionally.


            Academic
supervision is one of the professional coaching instruments designed to help
teachers improve the quality of learning through observation, reflective
dialogue, and feedback. According to recent research, supervision carried out
with a collaborative approach is more effective than administrative supervision
(Lopez & Carter, 2023). In many contexts, supervision is not only an assessment
tool, but also a process of guiding teachers in building pedagogic competence
and confidence as educators. When teachers receive consistent mentoring, their
ability to design learning and manage classes increases significantly.
Therefore, academic supervision has a strategic role in shaping the
professional identity of novice teachers.


            However,
scientific studies on academic supervision focus more on improving teaching
performance and mastery of pedagogic skills, rather than on the formation of professional
identity. Research by Rahman & Glover (2021) shows that most supervision
research is still oriented towards the technical aspects of learning. Teachers'
professional identities, which include values, commitments, and ways of viewing
themselves as education professionals, have not been studied in depth. In fact,
professional identity is the foundation of the sustainability of teachers'
careers and affects motivation and attachment to the profession (Santos &
Pierce, 2024). The gap in the focus of this research is an important space that
needs to be bridged.


            In
Indonesia, a similar phenomenon is also seen in novice teachers working at the
secondary school level. The reality in the field shows that some novice
teachers do not have adequate supervision support, so they have difficulty in
determining professional orientation (Fitriyani & Yusuf, 2023). South
Tangerang City was chosen as the research location because this area has a
rapid growth of high schools and is a competitive area in the development of
quality education. The high mobility of teachers, the variety of institutional
quality, and the demands of the latest curriculum implementation require
supervision that is able to build professionalism from the beginning of their
careers. This condition shows the urgency of research on the role of academic
supervision on the professional identity of novice teachers in this region.


            In
line with the research gap, this study aims to analyze the role of academic
supervision in strengthening the professional identity of novice teachers at
the high school level in South Tangerang. The research focuses on how the
supervision process including observation, feedback, reflection, and mentoring
impacts the formation of teachers' professional values and attitudes. This
study uses a qualitative approach with a case study method to explore the
authentic experiences of novice teachers, principals, and supervisors. This
approach was chosen to allow for an in-depth exploration of the dynamics of
interactions during the supervision process. With this method, data is obtained
through interviews, observations, and documentation that are thethematically
analyzed.


            The
results of the research are expected to make a theoretical contribution by
enriching the literature on teacher professional development through the
perspective of professional identity. The emphasis on professional identity
makes this study different from previous studies that have highlighted aspects
of performance and technical skills more (Henderson & Miller, 2023). The
findings of this study can also expand understanding of how academic
supervision plays a role as a medium for the formation of teachers'
professional identity. This theoretical contribution is important to strengthen
the development of a more humanistic and reflective model of supervision. Thus,
this study presents a new perspective for the study of educational supervision.


            Practically,
this study has implications for the implementation of academic supervision in
secondary schools, especially in supporting the transition of novice teachers
into the workforce. If supervision is carried out in a structured and
supportive manner, novice teachers can build professional confidence,
reflective abilities, and long-term commitment to their profession (Ardila
& Mason, 2024). Schools can leverage research findings to design mentoring,
coaching, and reflection-based supervision that is oriented towards the
development of a professional identity. Thus, this research is not only
important for the development of education, but also has practical value for
improving the quality of schools.


 


LITERATURE
REVIEW


The
Concept of Academic Supervision in Teacher Professional Development


            Academic
supervision is a coaching process directed at helping teachers improve the
quality of learning through mentoring, observation, and providing constructive
feedback. Supervision is not only oriented to performance evaluation, but also
to the continuous improvement of pedagogic competence through professional
interaction between supervisors and teachers (Glickman et al., 2020). Modern
supervision approaches view teachers as individuals who need to be empowered,
not just assessed, so the relationships built must be dialogical and
collaborative (Al-Mahrooqi & Denman, 2022). Effective academic supervision
has been proven to improve the quality of learning and help teachers understand
professional standards and curriculum demands. Therefore, academic supervision
is positioned as an important element in the teacher's professional development
system.


 


 


 


Professional
Identity of Beginner Teachers


            A
teacher's professional identity is a representation of values, beliefs,
motivation, and the orientation of an educator's role to his or her profession.
Novice teachers are often in a critical transition period because they have to
adjust to the demands of real work that are different from the theory in
college (Harvey & Light, 2021). Professional identity is formed through
teaching practice experience, social interaction at school, and work environment
support. Teachers who have a strong professional identity tend to be more
emotionally stable, have a commitment to self-development, and are able to
display professionalism in learning (Beauchamp & Thomas, 2022). Thus, the
strengthening of professional identity cannot be separated from appropriate
coaching interventions, including academic supervision.


 


Challenges
of Beginner Teachers in Learning Practice


            Novice
teachers face various challenges such as lack of teaching experience, classroom
management difficulties, and limitations in designing effective learning. Many
studies show that the first year of teaching is the most difficult phase and
determines the sustainability of the teaching profession (Lynch & Mackay,
2023). Without coaching support, novice teachers are prone to experiencing
burnout, loss of motivation, and even considering leaving the profession. In
addition, the transformation of the curriculum and the demands of the use of
technology in learning add to the adaptation burden for new teachers (Wright et
al., 2022). This situation emphasizes the urgency of the role of academic
supervision which is able to provide practical guidance as well as
psychological strengthening for novice teachers.


 


Academic
Supervision as a Professional Identity Reinforcer


            The
relationship between academic supervision and the professional identity of
novice teachers is gaining attention in contemporary education studies.
Supervision carried out through reflection sessions, coaching, and
post-observation discussions has been proven to help teachers find the meaning
of their work and their position as educators (Kim & Park, 2023). Through
this process, teachers not only improve their teaching skills, but also build
confidence, professional values, and a long-term orientation to a career.
Supportive supervision creates a safe space for teachers to evaluate their
practice without fear of blame. This shows that humanist supervision has a
great contribution to the formation of teachers' professional identities.


 


METHODOLOGY


Design
and Research Approach


            This
research uses a qualitative approach with a case study design, because the
purpose of the research is to explore in depth the authentic experiences of
novice teachers in the process of academic supervision as well as how these
processes contribute to the formation of professional identity. The case study
design was chosen to allow contextual exploration of the phenomenon through
direct interaction with participants and the school environment (Creswell &
Poth, 2021). The qualitative approach provides flexibility in understanding the
subjective meaning, supervisory dynamics, and changes in teachers' professional
identities in real-world situations. This study seeks to find patterns and
relationships between supervision practices and professional identity
construction based on participants' perspectives.


 


Location
and Research Participants


            The
research was carried out in three high schools (SMA) in South Tangerang City
which were selected purposively based on the consideration of the existence of
an active academic supervision program, the availability of novice teachers,
and institutional support for the implementation of the research. The study
participants consisted of 12 informants, including six novice teachers with
less than three years of service, three principals, and three academic
supervisors. The purposive sampling technique is used to select informants who
have direct relevance to the focus of the research. The inclusion criteria for
novice teachers are currently or have participated in an academic supervision
program, willing to be interviewed, and actively teaching in the research year.
The diversity of participants allows for triangulation of perspectives thus
ensuring richer and more comprehensive findings.


 


Data
Collection Techniques


            Data
was collected through in-depth interviews, classroom observations, and document
studies. In-depth interviews were conducted in a semi-structured manner to
explore the experience of novice teachers regarding the supervision process and
its impact on professional identity. Each interview session lasts 45–60 minutes
and is recorded with the consent of the informant. Classroom observations were
carried out twice for each teacher to assess the learning interaction and the
form of supervision applied, and recorded using an observation sheet. Documents
in the form of supervision reports, teacher reflection notes, and learning
tools were analyzed as supporting data. The combination of these three
techniques is carried out to obtain in-depth information and ensure the
validity of the data through triangulation methods.


 


Research
Instruments


            The
main instrument in this study is the researcher himself as a human instrument
who plays a role in planning data collection, conducting interviews, and
interpreting the findings. The researcher also used several auxiliary
instruments in the form of interview guidelines, supervision observation
sheets, and document review formats to direct the data collection process to
remain systematic. The interview guidelines contain open-ended questions about
the supervisory experience, feedback received, reflection process, and
teachers' perceptions of changing their professional identity. The instrument
was tested first through a pilot interview with a novice teacher outside the
research site to ensure the questions were easy to understand and lead to the
research objectives.


 


 


 


Data
Analysis Techniques


            Data
analysis was carried out using thematic analysis techniques through the stages
of coding, categorization, and drawing of the main themes related to the
contribution of supervision to professional identity. The analysis process
follows the steps of Miles, Huberman & Saldaña (2020) including data
reduction, data presentation, and verification of findings. The results of the
interview are transcribed verbatim, then given an open code to identify
important concepts. Next, similar codes are grouped into categories before a
final theme that represents the meaning of the findings is drawn. The analysis
process is carried out iteratively by comparing various data sources so that
the themes that emerge truly reflect the field conditions.


 


Data
Validity Test


            The
validity of the findings is maintained through source triangulation, technical
triangulation, member checking, and peer debriefing. Triangulation was carried
out by comparing the information from the interview results of novice teachers,
principals, and supervisors with observations and supervision documents. Member
checking is carried out by asking participants to review the summary of the
interview results to ensure the suitability of the researcher's interpretation.
In addition, researchers discuss the analysis process with peers to improve
objectivity and minimize bias. All of these procedures are implemented to
ensure the credibility, dependability, and transferability of research
findings.


 


Research
Ethical Considerations


            This
study pays attention to the ethical aspect by seeking approval from the school
and all participants before data collection. The informant was given an
explanation of the purpose of the research, benefits, procedures, and the right
to confidentiality of identity. All data is encoded without the real name to
maintain the confidentiality of the information. Participants have the right to
terminate their involvement at any time without any consequences. Research
ethics are prioritized to maintain the comfort of informants and the integrity
of research implementation.


 


RESEARCH
RESULTS 


Constructive
Feedback Increases Professional Awareness and Teaching Confidence


            The
findings suggest that novice teachers feel that academic supervision helps
shape a professional identity through the provision of specific,
classroom-observation-based feedback. This process was identified from
observational notes that highlighted pedagogic aspects, classroom management,
and variations in learning methods, then confirmed through semi-structured
interviews. One teacher said that he began to understand his weaknesses in
explaining concepts after receiving a directed evaluation from his supervisor,
as revealed in the quote "My
supervisor not only assessed, but explained which parts needed to be improved
in the delivery of the material, so I felt more directed as a new teacher"
(G-01, interview October 05, 2025). The consistency of the findings was
reinforced by the supervisor's statement that said "We try to provide detailed and non-judgmental
input so that beginner teachers feel safe to develop" (SA-02,
interview October 07, 2025). 


            The
principal also confirmed the benefits of supervision for teachers' professional
confidence by stating "I
see new teachers feel more confident after the feedback session, especially
when they start trying out the recommended strategies" (KS-01,
interview October 09, 2025). In another interview, the teacher added "I used to be hesitant, but
after being guided I am more confident that I am able to teach well"
(G-03, interview October 10, 2025). These data show that feedback is not only
an evaluation instrument, but a mechanism for strengthening professional
identity through increased self-reflection and teaching effectiveness.


 


Personal
Mentoring Accelerates Role Adaptation and Internalization of Professional
Values


            Analysis
of interviews and mentoring documents indicates that the personal relationship
between supervisors and novice teachers plays a major role in the process of
forming a professional identity. Approach human
instrument The researcher allows for an in-depth exploration of the
dynamics of such interactions in a real-world context in schools. Some teachers
stated that they felt more accepted as part of the professional community when
receiving individual mentoring. As one of the informants said, "The supervisor always takes
the time to discuss after teaching, it makes me feel like I am not alone in
facing the challenges of the class" (G-02, interview October
06, 2025). In line with that, the supervisor said "Our role is not only to assess, but to accompany
them to grow as teachers" (SA-01, interview October 08, 2025).



            The
principal reinforced the findings through a statement "Personal mentoring helps new
teachers quickly adjust to the school culture" (KS-03, October
11, 2025 interview). In another interview, the teacher emphasized the change in
his perspective on the profession: "I
began to see that being a teacher is not only about teaching, but about
building the character of students and themselves" (G-05,
interview October 13, 2025). The findings from the triangulation of classroom
observation showed an increase in teacher initiative in the use of a variety of
learning methods after receiving intensive mentoring. This confirms that
mentoring plays a role as a medium for internalizing sustainable professional
values.


 


Post-Observation
Reflection Strengthens Self-Awareness and Adaptive Learning Practices


            Triangulation
of data from interviews, reflection notes, and observational recordings showed
that post-supervision reflection sessions helped teachers objectively assess
their teaching practices and identify improvement strategies. At the session member checking, the
teacher said that the reflection process made them able to map effective
teaching patterns and understand the learning needs of students. A teacher
delivers "After the
reflection discussion, I realized that students are more active when I use
group discussions" (G-04, interview October 12, 2025). The
supervisor clarifies this practice by stating "We always ask them to write down their points of
reflection and improvement plans, it helps them to plan the next teaching
step" (SA-03, October 14, 2025 interview). 


            The
principal added "Reflection
makes teachers' teaching performance more mature every month"
(KS-02, interview October 15, 2025). In an additional quote, the teacher says "I used to often finish
teaching immediately without self-evaluation, now I am used to reviewing and
improving" (G-06, October 17, 2025 interview). The reflection
document analyzed showed the development from descriptive reflection to
critical reflection, which is an indicator of strengthening professional
identity based on independent thinking.


 


Support for
the Development of Learning Tools to Grow Identity as Teachers, Planners, and
Innovators


            The
results of coding lesson plan documents, supervision notes, and interviews show
that supervision also helps teachers in compiling learning tools according to
the curriculum, which ultimately shapes their identity as professional teachers
who are able to plan learning carefully. One of the teachers admitted that "I was initially confused about
compiling a lesson plan, but after being guided step by step, I was able to
make it myself more consistently" (G-01, interview October 18,
2025). The supervisor corroborates with a statement "We don't give a finished format, but guide them
to be able to design their own" (SA-02, interview October 19,
2025). 


            The
principal also stated "Changes
can be seen from the quality of learning tools that get better every second
cycle of supervision" (KS-01, October 21, 2025 interview).
Another teacher said "I
feel more professional when I see my learning tools being implemented well in
the classroom" (G-03, interview October 22, 2025). The
observation findings show an increase in the suitability of the lesson plan
with the implementation of learning, as well as the innovation of using more
varied media. This proves that the support for the development of learning
tools is not only technical, but also strengthens the professional identity of
teachers as planners, innovators, and lifelong learners.


 


DISCUSSION


The findings of the study show that academic supervision plays an
important role in strengthening the professional identity of novice teachers
through four main mechanisms, namely providing constructive feedback, personal
mentoring, post-observation reflection, and support in the preparation of
learning tools. This pattern is in line with the concept of mentoring umbrella
which explains that supervision is not only evaluative, but is a combination of
mentoring, coaching, and mentoring that facilitates the formation of the
professional identity of novice teachers (Chin & colleagues, 2022). Intense
interaction between supervisors and teachers in the supervision process
provides space for internalizing values, confidence, and understanding of the
role of educators so that professional identities develop stronger and more
stable. These results confirm that academic supervision needs to be positioned
as a process of assisting professional development, not just administrative
control.


In the first findings, it can be seen that constructive feedback
increases the professional awareness and self-efficacy of novice teachers in
teaching. These results are in line with the findings of López-Sánchez &
colleagues (2022) who explain that the development of teachers'
self-understanding is formed gradually through practical experience and
reflection. Constructive feedback accelerates the process of internalizing
professionalism and helps novice teachers see themselves as educators who are
able to make independent learning decisions. The practical implication is that
schools need to design a supervisory mechanism that provides space for
dialogue, directed correction, and reflection to accelerate the transition of
identity from "new teachers" to "education professionals".


Findings related to personal mentoring and post-observation
reflection show that positive interpersonal relationships and reflective
dialogue play a role in the formation of a new "self-position" in
teachers. This explanation is in line with the results of a study that
illustrates that mentoring relationships can bring together old identities and
ideal teachers' identities so that there is a transformation of the perspective
on the profession (Kowalczyk & colleagues, 2021). In this context,
collaborative supervision encourages novice teachers to understand that their
job is not only to teach, but also to act as a mentor, learning innovator, and
agent of change in schools. Thus, academic supervision functions as a space for
the growth of professional awareness that is reflective and long-term.


Support in the preparation of learning tools in the fourth finding
strengthens the identity of teachers as learning planners and innovators. These
results are in line with De Backer et al., (2023) who affirm that direct
involvement in learning planning and implementation can significantly improve
teachers' professional identities. In the context of this study, the
involvement of novice teachers in the preparation of lesson plans, teaching
modules, and evaluation tools allowed them to feel a real sense of professional
responsibility. This means that academic supervision will be more effective if
it not only evaluates learning tools, but also assists teachers in the
preparation process so that teachers have space to be creative and evaluate
themselves.


However, the effectiveness of academic supervision is greatly
influenced by contextual factors. The competence of supervisors and the school
culture that supports open dialogue are the main determinants of the success of
the formation of a professional identity of novice teachers. On the other hand,
supervision is instructive, one-way, and emphasizes administrative assessment
has the potential to cause a slow and even stagnant professional identity.
These findings are in line with Karsono et al., (2024) who show that the
relationship between supervision and teacher professionalism is influenced by
school leadership and organizational climate. Consequently, strengthening
supervisor capacity needs to be a priority so that supervision does not stop at
formal reports, but encourages a real transformation of teachers' attitudes and
competencies.


This study has limitations because the number of informants is
relatively small and the scope of the research location is limited to high
schools in South Tangerang, so the generalization of the findings cannot be
done widely. In addition, the qualitative approach makes the findings highly
dependent on the perception of informants, even though member checking has been
carried out to ensure the validity of the data. For further research, it is
necessary to expand to different types of schools and mixed-methods approaches
so that the relationship between supervision, professional identity,
self-efficacy, and teacher retention can be quantitatively tested. The
longitudinal approach also has the potential to provide an overview of the
development of teachers' professional identities over time.


Overall, this study emphasizes that academic supervision is not
only an instrument for ensuring the quality of teaching, but also a means of
developing the professional identity of novice teachers. The theoretical
contribution of this research lies in the expansion of the understanding of
supervision from a technical orientation to the process of forming a
professional identity based on reflection and social interaction. On the
practical side, the results of the research provide a basis for schools to
design a more collaborative and career development-oriented supervision
program. Recommendations that can be considered include improving supervisor
competence, strengthening a reflective culture, and integrating supervision
into the continuous teacher development system so that the development of
novice teachers is adaptive and effective.


            


CONCLUSION AND RECOMMENDATION  


            This
study emphasizes that academic supervision has a strategic role in
strengthening the professional identity of novice teachers, especially at the
high school level in South Tangerang City. The findings show that the four main
mechanisms of supervision, namely providing constructive feedback, personal
mentoring assistance, post-observation reflection, and support for the
development of learning tools, contribute significantly to the process of
internalizing teachers' values and self-confidence in carrying out their
professional roles. Supervision is not only an instrument of performance assessment,
but also a means of continuous coaching that encourages novice teachers to
construct a more mature professional identity. Thus, academic supervision is
effective if it is carried out through a collaborative approach that provides
space for reflection, dialogue, and pedagogical development in a systematic
manner.


            Practically
and theoretically, this research contributes to expanding the perspective of
academic supervision from administrative functions to instruments of developing
teachers' professional identities. Supporting factors for the effectiveness of
supervision are found in the supervisor's capacity and the school's culture
that is open to professional coaching and dialogue. However, this study has
limitations in the number of informants and the regional context, so
generalization of findings needs to be done carefully. In the future, follow-up
research is recommended to expand the sample at various levels or different
regions and integrate mixed-methods to test the relationship between academic
supervision, professional identity, and objective indicators such as
self-efficacy and teacher retention. These findings are expected to serve as a
reference for schools and policymakers in designing more effective
collaborative supervision models for novice teachers.


 


ADVANCED RESEARCH


                        Future studies are recommended to involve
larger and more diverse samples across different regions and school levels to
enhance the generalizability of the findings. Further research could also
employ mixed-methods or longitudinal designs to examine the long-term
relationship between academic supervision, professional identity development,
self-efficacy, and teacher retention among novice teachers.
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