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INTRODUCTION

The effectiveness of teaching goes beyond intellectual capacity; it heavily
relies on a teacher's ability to foster communicative competence with students.
This is especially crucial when introducing new concepts, as students across all
ages may face difficulties in understanding the material (Valenzeno et al., 2003).
Gesture, as a powerful nonverbal communication tool, plays a significant role in
classroom interaction, serving as a bridge between educators and learners. Liu et
al. (2020) underscore the importance of gestures in English teaching, highlighting
their role in cultivating positive relationships, maintaining discipline, and
enhancing instructional efficiency. Elements such as eye contact, hand
movements, spatial distance, and facial expressions contribute to the clarification
of information and support student comprehension.

Nonverbal cues, particularly hand gestures, have been shown to be crucial
in second language acquisition. Wang and Loewen (2016) emphasize that both
the quantity and quality of teachers” hand gestures significantly impact students'
motivation and ability to learn. Sato (2020) confirms that the use of hand gestures
by English as a Foreign Language (EFL) teachers in Japan enhances the
organization of lessons and the quality of input provided to students. Liu et al.
(2020) further elaborate on how hand gestures contribute to classroom
communication by developing an analytical framework that aids both teaching
and student comprehension.

Despite the abundance of research on nonverbal communication in
education, a significant gap remains regarding the types of teachers' hand
gestures that specifically aid student understanding in EFL contexts, particularly
in Indonesia. This gap is important because, when teaching a foreign language,
gestures can be instrumental in enhancing comprehension. This study, therefore,
aims to explore a largely overlooked area: the specific types of hand gestures
used by teachers, their frequency, and the reasons for their use in Indonesian EFL
classrooms. By addressing this gap, the research offers fresh insights into the role
of hand gestures in EFL education, shedding light on how nonverbal
communication can aid students' understanding.

Given the increasing demand for improved EFL education in Indonesia,
where students often struggle with English proficiency, the relevance of this
study becomes even more pressing. In a globalized world where English
competence is critical, understanding the impact of teachers' hand gestures could
lead to more effective teaching practices and better educational outcomes.

This study aims to achieve three primary objectives: (1) to define and
categorize the types of hand gestures used during the teaching and learning
process, (2) to quantify the frequency of these gestures, and (3) to explore the
contribution of hand gestures to students' comprehension. By doing so, the study
seeks to provide valuable insights into how the strategic use of gestures can
enhance educational practices and support students' learning experiences.
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LITERATURE REVIEW

Gestures are fundamental to nonverbal communication and significantly
influence education, especially in the context of foreign language acquisition.
They not only attract attention but also enhance student enthusiasm and
engagement. Hismanoglu and Hismanoglu (2008) assert that gestures
communicate knowledge and emotions, enhancing the dynamism and
engagement of lessons. Studies conducted by Harris (2003), Hudson (2011), and
Smotrova (2017) demonstrate that gestures enhance cognitive functions,
including memory and attention, hence promoting language skill development.
Peltier and Macedonia (2014) also discovered that gestures offer visual feedback
in foreign language classrooms, affirming students' utterances and fostering
enhanced interaction. When paired with affirmative nonverbal signals, such as
facial expressions, gestures establish a friendly and trustworthy atmosphere that
improves both teacher-student relationships and overall educational results.

In addition to facilitating communication, gestures profoundly impact
cognitive and language functions. Rahmat (2015) characterizes them as
instruments that enhance verbal communication, allowing educators to articulate
intricate concepts with increased precision. Liu et al. (2020) categorize gestures
into functional and random forms, where functional gestures facilitate
communication and comprehension, whereas random gestures are not directly
pertinent to the instructional material. Martinec (2004) categorizes gestures into
presenting, representing, and indexical types, each fulfilling distinct functions,
ranging from practical demonstrations to symbolic interpretations. This
comprehensive knowledge highlights the significance of gestures in enhancing
classroom interactions, accommodating various circumstances, and intensifying
student involvement through a cohesive approach to language and movement.

Teachers' hand gestures are essential for elucidating intricate concepts and
sustaining student attention. McNeill (2019) emphasizes the inherent connection
between gestures and speech, indicating that visual signals can elucidate spoken
directives, particularly in difficult or cacophonous settings. Alibali and Nathan
(2014) observe that educators often employ gestures, including pointing, waving,
and raising hands, to elucidate complex content and address student inquiries.
These actions not only improve understanding but also foster a more
participatory and engaging teaching environment. According to Martin and
White (2005), educators can cultivate inclusive and dynamic learning
environments by intentionally integrating natural and intentional gestures into
their teaching, hence promoting deeper comprehension and active engagement.

METHODOLOGY

This study used qualitative content analysis to investigate the data. This
method assists researchers in reaching solid findings by recognizing and
evaluating specific occurrences in spoken, visual, or written data (Downe-
Wamboldt, 1992). It is appropriate for research that requires evaluating the
meaning of content in its context (Williamson et al., 2018).

The study took place in May 2024 at two junior high schools in
Tasikmalaya, Indonesia, and focused on 7th-grade English classes. The study
aims to investigate the types, frequency, and impact of teachers' hand gestures
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during the learning process. The group consisted of two teachers and 34 students.
The teachers, referred to as "Teacher A" and "Teacher B" for anonymity purposes,
were chosen based on their availability and willingness to participate (Hamied,
2017; Cresswell, 2015). Both teachers had three years of experience and were well-
known for their unique teaching approaches. Teacher A taught 28 students, while
Teacher B taught only 6. At the conclusion of the study, students expressed their
opinions on the professors' hand gestures during English classes.

Classroom observations, video recordings, interviews, and student
questionnaires all contributed to data collection. Observations and recordings
were made throughout two lessons with each teacher, using a checklist based on
Basikin (2008) and Liu et al. (2020) to track gesture types and frequencies.
Interviews with instructors were done to learn about their use of gestures in the
classroom, following Basikin et al's (2024) standards. Students filled out
questionnaires to give feedback on how the gestures helped them understand the
lessons.

The study analyzed gestures using Liu et al.'s (2020) framework, which
divides them into functional and random categories. Martin and White (2005)
used their appraisal approach to examine how gestures express attitudes and
emphasis, providing a comprehensive picture of how gestures enhance learning
in the classroom.

RESEARCH RESULT
Teachers Using Various Types of Hand Gestures
Teachers Using Representational Hand Gestures

Teacher hand gestures are more than just exuberant flourishes — cognitive
science research has proved them to improve learning. Representations, such as
drawing a circle to illustrate cycles or copying waves to explain electricity, help
children understand abstract concepts. When these motions simplify complex
concepts, students learn and remember more (Alibali et al., 2009).

Teachers A and B demonstrate their nonverbal communication skills with
a variety of representational hand gestures. These motions go beyond pointing.
Examples include waving, raising fingers, copying objects, rising hands, and
clenching fists. Each motion enhances learning clarity and effect in a unique way.

Gestures improve comprehension and student involvement, according to Yeo et
al. (2017).

)
AR
]

Pictures 1. Raising Fingers as Teachers Representational Hand Gestures
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In this photo, teacher A may point to generations, members, or offspring
when explaining a family tree. Alibali (2009) found that gestures ground abstract
concepts in somatic experience. The teacher simultaneously said, "One girl and
one boy."

Teacher B described the game's verb usage without speaking. She
indicated the verb number or form with a finger (two for past tense). According
to Bergman and Macedonia (2014), iconic gestures help learners learn words
through visual representations.

e\ — ‘

Picture 2. Motion of Something abstract as Teachers’ Répresentational Hand
Gestures

This shows a figurative hand gesture. In the photo, teacher A was asking
students to estimate which jobs fit the board descriptions. She illustrated a fire
with her fingers as she explained, "Who puts out a fire?" McNeil (2000)
emphasizes gestures in speech comprehension, especially for complex concepts.
The firing hand motion emphasizes and clarifies the job description.

Teacher A's question, "[A person who puts out a fire is?], promotes
teacher-student interaction in heteroglossia." While teaching, the teacher uses a
tire-like hand motion to increase engagement. This shows that gestures can be
more effective than words (Nathan et al., 2019). A visual indication, such as a fire
gesture, can aid children in wunderstanding. This strategy promotes
heteroglossia — the dynamic and interactive use of language (Bakhtin, 2010) — by
actively engaging students in learning.

The next picture shows Teacher B asking, "What was the last movie you
saw yesterday?" The teachers waved their hands to denote [yesterday], resulting
in heteroglossic engagement. According to Tellier et al. (2021), multimodal
communication enhances understanding using pictures and words. The gesture
allows students to relate to "yesterday."

By waving her hands for yesterday, Teacher B helps her children grasp
time. This unique strategy makes learning fun and encourages student
interaction with open-ended questions (Overoye & Wilson, 2020). While gestures
vary by culture, Teacher B waving her hands shows that a simple movement may
motivate students and make the classroom more active.
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Picture 3. Clenching Hands and Hands Over the Face as Teachers’
Representational Hand Gestures

Teacher A asks students, "What did the folks in the pictures do?" Dancing
and clutching hands depict people dancing. The utterance and clinched hand
gesture demonstrate heteroglossic involvement. Teacher A includes student
voices, viewpoints, and cultural references. This multidimensional approach
creates an interesting, multi-perspective atmosphere that increases student
participation and comprehension. 2005 (Martin and White).

Picture 3 depicts Teacher A asking, "Wanna wash your face a bit?" while
simultaneously suggesting a wash. This heteroglossic engagement uses spoken
words and gestures. The teacher's comments offer a remedy and consider the
students' sleepiness. Kress (2011) emphasises how words, pictures, and gestures
enhance meaning in classrooms. Shapiro (2018) said gestures like this can
improve understanding. Recognizing student needs and promoting involvement
through a variety of communication modalities creates a more engaging and
inclusive learning environment.

Heteroglossic's potency is demonstrated by the teacher's questions and
hand motions. The dynamic and interactive learning environment engages
students. Teachers A and B use verbal and nonverbal communication to suit
diverse students' needs and improve comprehension. This method shows how
blending voice and hand gestures can greatly improve language learning.
Teachers Using Metaphorical Hand Gestures.

Our hand movements go beyond imitation. It connects concrete and
intangible notions. Metaphorical gestures use manual task experiences to explain
abstract subjects. McNeill (2000) claims that these movements are a basic manner
of conceiving abstract ideas, not only visual representations of speech. Larsson
and Stolpe (2023) demonstrate how these gestures connect intellectual notions to
daily bodily motions.

Metaphorical hand gestures can enhance the classroom experience beyond
idea clarification. Research shows they are highly effective at comprehension and
engagement (McNeill, 2019). These movements draw students in, making
lectures participatory. Embodied learning, according to Bozkurt et al. (2016),
solidifies cognitive processes through bodily acts. These gestures transcend
linguistic barriers and are more than just ornaments. They make abstract
concepts visible, improving communication, student engagement, and
comprehension.
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Metaphoric hand motions help lecturers visualise abstract subjects. An
example is Teacher A's "shushing" move during brainstorming. The vocalisation
"shhh" is aural, but touching the lips adds symbolism. It does not exclude sound,
but it emphasizes the need for stillness in order to think clearly. Teachers'
"shushing" gestures vary by context. Teacher A can utilise this global signal to
quiet the class and encourage collaborative or independent work. Teacher B may
stare silently at a student or group. In this case, the gesture targets disruptive
activity. It conveys calmness without disrupting class.

Metaphoric hand gestures are effective classroom tools for controlling and
instructing students. These nonverbal cues help students stay on track without
disturbing class (Liu et al., 2020). Teachers A and B showed how these gestures
can make their classes more engaging. According to Lim (2019), metaphorical
gestures enhance verbal explanations and explain important subjects during
teaching. This example illustrates how context matters when employing
nonverbal messages in teaching. The execution of a gesture affects its impact. A
teacher's "shushing" can convey different meanings depending on the context.
Because gesture execution influences impact.

./

Picture 5. Waving Hands as Teachers Metaphoris Hand Gestures

In the following image, Teacher A and Teacher B guided and motivated
their students in a game using spoken and non-spoken communication. The
lecturers waved their hands while saying "Come here" or "Come, come." These
metaphors graphically reinforce spoken directions, emphasising their clarity. The
Judgement in Attitude paradigm by Martin and White (2005) shows how the
teacher's actions and words judge student engagement. The order "Come here"
requires students to perform a game action. The lecturers waved their hands to
emphasise their vocal appeals for participation. Gordon et al. (2021) says this
technique is about setting a strong tone and getting students involved in the
game's rules and goals. This method reveals how spoken words and gestures
guide student behaviour and class engagement. Teachers can engage and inspire
students by employing these communication methods.
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Picture 6. Raising Hand as Teachers Metaphorlc Hand Gestures

The metaphorical hand gestures continue as they raise their hands. Both
teachers raised their hands for different reasons. Teacher A invited her students
to respond to her stated inquiry. Who can respond? Teaching B raised her hand
and stated [hold wait] to stop her students from being too excited to answer the
content inquiry. Teachers might promote student engagement by raising their
hands and asking, "Who can answer this?" Martin & White (2015) are
heteroglossic. This strategy encourages a diverse range of student perspectives,
producing a more inclusive conversation. Students feel free to participate in this
cooperative learning environment. Therefore, successful education values the
promotion of inclusive communication and critical thinking.

The raised hand and vocal cue convey a willingness to hear student
criticism, highlighting the significance of student engagement in classroom
discussions. Student engagement increased considerably when teachers utilized
open-ended prompts and gestures like raised hands, according to Erianti et al.
(2018). Heteroglossia in the classroom promotes critical thinking, collaboration,
and diverse perspectives, according to Waring (2021). By encouraging kids to
speak up, this participatory approach fosters a welcoming environment and
works alongside outstanding teachers to provide a diverse and inclusive
education.

Teacher B's hand-raising and "Wait, wait" can be analysed using Martin
and White's (2015) Judgement in Attitude framework. This paradigm involves
judging behaviour according to societal norms. Teacher B raises her hand and
says 'wait, wait," expressing her perspective on the students' excessive
enthusiasm and the need to restore order and justice. This gesture and spoken
instruction encourage students to wait and take turns, promoting respect and
consideration. Raised hands and vocal gestures emphasize authority and
disciplined participation, as well as managing classroom dynamics. MacDonnell
et al. (2021) emphasise student learning objectives, and Teacher B's methods
promote equal involvement. This creates an impartial and friendly environment
for a successful education

Picture 7. Lifting Hands as Teacher Metaphorical Hand Gestures
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Lifting hands is the most abstract hand motion that Teachers A and B do.
Both teachers raised their hands in distinct contexts, as shown in the photos.
While conversing and reviewing her students' work, Teacher A raised her hand
and exclaimed, "Yuk everyone!" to prompt her students to repeat the
pronunciation of the word. According to Martin and White (2005), Teacher A's
use of graduation in Forse is purposeful.

Teacher Lifting her hand while checking students' work and having them
repeat after her emphasizes involvement and perfect pronunciation. Classroom
gestures clarify and reinforce vocal instructions, according to Liu et al. (2020).
Lim (2019) says gestures improve comprehension and engagement. Teacher A
engages students by raising her hand to visibly emphasize her lesson. This
gesture encourages students to answer jointly and emphasizes correct
pronunciation. This gesture keeps students focused and reinforces her lecture
with visual and audible features.

Teacher B's response to a student's movie-related question with a raised
hand and "Oh, like magic?" is not spontaneous. This action works to foster
positive behavior. Martin and White (2005) call this "appreciation" in their
attitude framework. Gesturing promotes student comprehension and
engagement, according to Liu et al. (2020). Teacher B's hand raise acknowledges
students' perspectives and creates a supportive environment that honors their
ideas (Lim, 2017). This technique encourages participation, a healthy classroom
environment, cooperative learning, and meaningful interactions.

Teachers Using Evaluative Hand Gestures

Teachers use hand gestures to give feedback, praise, disapproval, and
encouragement during lessons. These gestures affect student engagement,
motivation, and comprehension in the classroom. Clapping hands celebrates
successes, encourages positive behavior, and shows approval. Thumbs up or
down express approval or disapproval.

By promoting correct answers and good behavior, positive gestures such
as thumbs up or nodding boost student confidence and drive. Instant nonverbal
feedback helps students understand their performance without disrupting the
lecture, while dynamic gestures engage students and make sessions more
participatory. According to Liu et al. (2020), these nonverbal cues can help
students understand and remember information, making learning more
effective. Lim (2019) highlights the value of evaluative hand gestures in
delivering rapid, unambiguous feedback to maintain student engagement and
motivation.

Picture 8. Thumbs Up as Teachers Evaluative Hand Gestures
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As the kids answered the question, the teachers gave them a thumbs-up
and said [good] and [good job]. According to Martin and White (2005), this
behaviour falls within the attitude framework's judgement category. Evaluation
gestures speed up visual assessment, whereas vocal acknowledgement conveys
support. These gestures and verbal praise help teachers reinforce desired
activities and learning outcomes through different modalities.

Understanding students' learning processes requires assessing their
ability to react to questions and effort. Perseverance is the ability to persist,
whereas comprehension is the ability to understand. Teachers can praise these
traits with thumbs-up motions. This technique recognizes students' strengths
and hard work, according to Liang and Lim (2021), and creates a good and
stimulating classroom environment. These hand gestures can boost student
motivation and engagement.

Picture 9. Clapping Hands as Teachers Evaluative Hand Gestures

In the first image, the teacher claps, and shouts "waaaaw, good work,"
showing positive emotion and delight at a student's success. According to Martin
and White's appraisal theory (2005), this reflects affect, a part of emotional
expressiveness. In the second image, the teacher claps and says, "Oh, really?
Congratulations, Yay!" blending affect and judgment. This praise boosts
students' confidence and acknowledges their achievements. Verbal and
nonverbal cues, like applause and enthusiastic comments, create a supportive
environment that enhances student engagement and comprehension
(Pangaribuan et al., 2022).

Teachers Using Deictic Hand Gestures

Teachers employ deictic hand gestures to draw students' attention to
specific aspects of a situation. Directing students' attention to objects, pictures, or
text sections requires nonverbal skills like pointing, gesturing, or showing. This
visual communication strategy improves knowledge and retention, especially in
complicated subjects, and bridges communication gaps in classes where verbal
communication is insufficient. Deictic gestures can improve student learning and
engagement.

Deictic gestures also encourage active learning. Teachers' gestures during
explanations can make lessons more participatory and dynamic. Teachers
encourage student engagement by following gestures and linking them to
spoken explanations. This interactive technique improves learning and keeps
students engaged (Beege et al., 2020).
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Picture 10. Pointing to the Board as Teachers” Deictic Hand Gestures

Teachers A and B use deictic gestures, like pointing to the board, to direct
students' attention to key topics, making learning more engaging. Bentley et al.
(2023) found that combining gestures with explanations improves student
retention and understanding. For instance, Teacher A uses a heteroglossic
gesture (Martin & White, 2005) to point to the board while asking, "Grandparent
is?" This gesture invites multiple perspectives and encourages interaction.
Teacher B’s gestures while saying, "Let's make a question from you" also fit the
heteroglossic framework, promoting new ideas and active participation. These
gestures foster a collaborative learning environment and enhance student
engagement and comprehension.

2 A= '

Picture 11. Pointing to the Students as Teachers Deictic Hand Gestures

Teacher A points to a student and says, "What is the policeman's job?" This
question and gesture aim to elicit a cognitive response according to the student's
comprehension of police officer work functions. Teacher A targets a question at
a student to set a clear expectation for their response and actively engage them
in learning. This is dialogical interaction. In this monoglossic method, the teacher
expects a specific response to the employment posting under discussion. By
focusing their cognitive resources, the pointing motion engages students and
emphasizes the question.

Alternatively, Teacher B asks a student, "What activities do you have
planned for the next weekend?" This inquiry is social rather than intellectual,
suggesting an interest in the student's personal life and hobbies. Like Teacher A,
Teacher B points to a student. This inquiry is dialogic and open-ended, allowing
for more responses. It encourages students to share their experiences, expanding
conversation and engagement options. Pointing also personalizes the experience,
making the student feel valued. Showing students the value of their personal
experiences in class can boost engagement.
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Picture 12. Pointing to the Book as Teachers” Deictic Hand Gestures

Teacher A describes it as, "Look at this family tree!" This imperative form
conveys the teacher's enthusiasm and urgency, alerting students to the
instructional tool. The short, authoritative phrase emphasizes the family tree's
value with force and minimal emphasis, leaving little room for interpretation.
The urgent mood emphasises the necessity to focus on the visual aid, amplifying
the directive; "this family tree" narrows students' attention, defining the
instructional aim and direct action. This explicit language and gesture show the
teacher's intent to actively engage students and direct their topic knowledge.

Teacher B, discussing grammar structure, points to the book and says,
[Now, practice!" Find the tense's name. This directive uses imperatives,
indicating proactiveness and task desire. The monoglossic remark gets a quick
response by adding "now" to show urgency. The focus is on a specific activity,
which highlights what students should look for and strengthens direction.

Teachers used deictic hand gestures to convey instructions and emphasize
visual aids. Verbal and nonverbal communication creates a pleasant emotional
atmosphere that encourages students to participate in the teacher's enthusiasm
and pay attention. Liu (2020) says this improves student attention and
understanding. Teachers' gestures and words engaged and focused students on
relevant activities, improving educational engagement and effectiveness. This
interaction can also improve learning by making students feel comfortable and
engaged, according to Liu (2020).

Teachers Using Beating Hand Gestures

Teaching with beating hand motions promotes communication, student
involvement, and recall (Liu, 2020). When used with spoken words, these
rhythmic gestures make learning more participatory. These movements are
visual clues that help children remember, according to Liang and Lim (2021).
Striking hand motions teach key concepts through repetition.

Teachers can teach difficult subjects by visually segmenting and syncing
hand gestures with spoken words to emphasize key topics (Liang & Lim, 2021).
Strategically using thumping hand motions can boost student comprehension,
engagement, and communication (Liu, 2020). Understanding the cultural context
could clarify these gestures and unique teaching approaches. Generally,
pounding hand motions assist lecturers to emphasize points, adjust speed, and
discreetly engage students (Kendon, 2004).

2648



Formosa Journal of Sustainable Research (FJSR)
Vol.3, No. 12, 2024: 2637-2660

1

Picture 13. Listing Using Fingers as Teachers” Beating Hand Gestures

Teacher A's question, "Who are they?" goes beyond information. The
strategic tool aligns with Martin and White's appraisal theory (2005) in Attitude.
Teacher A stimulates student participation and curiosity by posing this question.
The finger-listing gesture supports this, visibly organizing and emphasizing
crucial points. This aids children in understanding by establishing a clear
sequence. Teacher A creates a friendly environment where students can
contribute and demonstrate their learning. It encourages active learning and
stronger family engagement.

Teacher B's listed gestures assist students in understanding past tense
forms by organizing information. According to Martin and White's Appraisal
Theory (2005), this is "graduation," when the teacher uses gestures to increase
subject complexity. This strategy helps students organize their thoughts and
emphasizes classification in grammatical understanding. It encourages students
to cognitively categories and communicate their ideas, improving classroom
learning and conceptual clarity.

, al |

Picture 14. Cla-p Hand as Teachers’ Beaing Hand Gestures

In the classroom, teachers often use clapping to get students' attention.
Both teachers successfully employed clapping and verbal cues like "alright" and
"ok so" to refocus students. These verbal and nonverbal cues quickly restore
classroom control, ensuring students are engaged and ready for the lecture.

Clapping and saying "alright" or "ok so" may engage students, but overuse
may lessen their effectiveness. The goal is to integrate them organically into the
course so that students can transfer without disruption. Li et al.'s (2021) foreign
language acquisition study emphasises explicit instructions and smooth
transitions to engage students. This supports the assumption that clapping and
cue words prepare children for incoming information. Applauding and gestures
can also boost communication and engagement, according to Barry et al. (2011).
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Teacher Using Emotional Hand Gestures

Picture 15. Clenchmg and Separated Hands as s Teachers Emotional Hand
Gestures

Martin and White's (2005) appraisal framework show that the teacher's
"I'm good, I'm outstanding" statement positively affects attitude. This phrase
effectively conveys enthusiasm and confidence, which are essential for a
captivating and appealing teaching environment. By showing positive emotions,
the teacher encourages students to pursue the subject with enthusiasm. Student
participation, morale, and involvement can improve with emotional contagion,
creating a more dynamic and supportive learning environment.

Teacher A employs distinctive hand gestures to gauge and convey the
emotions of her students. To make learning more engaging, she transcends
words with "wonderful" half-round hand movements. Bozkurt et al. (2016) found
that hand gestures help people understand emotions. Students who struggle
with expressing their emotions could potentially benefit from this approach.

Combining vocal affirmations with non-verbal signs in the classroom
encourages multiple communication styles and improves learning. Teacher A
uses positive words and expressive gestures to accommodate varied learning
styles, making instructional information more accessible and engaging. Goldin-
Meadow (2014) emphasises that gestures enhance verbal learning. Students
remember better when provided with information verbally and visually

Picture 16. Hand Over Face as Teachers Emotlonal Hand Gestures

Martin and White's (2005) appraisal technique can help us comprehend
Teacher B's emotional and evaluative activities. In response to her students'
powdered faces, Teacher B laughed and covered her face, demonstrating
"pleasure" in the affect subsystem. Her laughter and eager engagement suggest
that she is enjoying herself, demonstrating her ability to create engaging
instructional activities. This behaviour also fosters normalcy and respect for the
game's outcome, making the classroom pleasant.
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When Teacher B checks a student's temperature and says, "Oh, your
temperature is quite high," she shows concern for the student's health. This topic
falls under the category of affect, specifically concern and care. The teacher's
diligence demonstrates her ability to monitor and manage students' health needs,
as well as her tenacity and accountability. Teacher B cares about students' health
and maintains a safe and healthy classroom. All these examples show Teacher
B's balanced classroom management, which creates a caring learning
environment.

Teachers B's classroom management emphasizes providing a positive and
engaging learning environment and ensuring student well-being. This
encourages student interaction and deepens the teacher-student relationship,
creating a more open and pleasant classroom. Her concern for students' health
demonstrates her commitment to their well-being, which is critical for a healthy
learning environment. Engaging activities that encourage student participation
and enjoyment are crucial to a positive classroom atmosphere, according to Liang
and Lim (2021). They believe comedy and interactive components in the
classroom increase student participation and academic success.

g. Teachers Using Operational Hand Gestures

Teachers use operational hand gestures to demonstrate their use of
instructional technology. These motions include pointing, gesturing, and
showing students how to use resources like the whiteboard or textbooks with
descriptive movements. Teachers can also use regulatory gestures to manage tool
usage, such as indicating calculator times or switching learning aids. Graphically
highlighting the session's tools helps to simplify lectures and encourage student
participation.

Operational hand gestures allow teachers to communicate, explain
lessons, and get students involved with a variety of classroom technologies.
Visual instructions with hand gestures improve comprehension and
engagement, making learning more dynamic and participatory (Lim, 2017).
Teachers can make learning more engaging and clearer by mixing practical tasks
with educational approaches. This method promotes communication clarity and
instructional efficacy, encouraging student participation and excitement (Liu et
al., 2020).

s | o

$

Picture 17. Writing on the Board as Teachers Operational Hand Gestures

In these photos, the teachers wrote on the board with markers and made
operating hand gestures. The positive attitude toward helping children
understand demonstrates energy and passion. Teaching this practice improves
comprehension and retention. The teacher's board notes actively engage students
in learning, fostering conversation and deeper involvement.
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Well-organised notes help students identify and focus on key learning
areas. Well-structured notes let students focus on learning rather than arranging
material (Chew & Cerbin, 2021). Well-organised notes help students understand
and apply the teacher's comments to the text. This clarity promotes metacognitive
awareness, allowing students to understand what they understand and what
lacks clarity.

Additionally, writing on the board facilitates dynamic teacher-student
engagement. Real-time interaction enables quick answers and clarifications,
creating an engaging learning environment. The teacher's organization and
presentation can also help students learn note-taking and information
management. The classroom becomes interactive and collaborative when writing
on the board goes beyond information transmission, making the classroom
interactive and collaborative.

B LN L -
Picture 18. Using a Book as Teachers Operational Hand Gestures

Teacher A's statement, "You can see an example of the family tree here," is
monoglossic because it confirms that the book has a family tree example. This
strategy reduces ambiguity and improves comprehension by focusing students
on the topic. This sentence objectively conveys facts while praising the content's
importance and resource value. This methodical approach helps retain
instructional authority and boost classroom involvement by focusing on learning
objectives.

Teacher B employs heteroglossic engagement by asking, "So what is the
exact answer for question number 2?" These gestures and questions encourage
students to participate and respond accurately, emphasizing correctness and
focusing their attention. This type of engagement encourages students to actively
participate by asking for a specific response rather than assuming expertise. To
improve comprehension and learning, Teacher B encourages critical thinking
and information memory.

Teacher Using Negative Hand Gestures

Picture 19. Teachers Negative Hand Gestures
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Teachers' actions like spinning pens and playing with rings show
anxiousness or disengagement, which could have a negative effect. These
behaviors may indicate that Teacher A feels uncomfortable or disengaged. The
subtle transfer of emotions through nonverbal behavior is known as negative
impact. Teachers may feel uneasy, preoccupied, or uncomfortable during their
teaching sessions. These actions could be an automatic way of reducing stress.
These acts may indicate a lack of confidence or doubt in the subject, affecting
teachers' capacity to communicate and maintain authority.

These motions may distract kids. Students may notice a teacher's
discomfort or distraction and struggle to focus during the presentation. Teacher
fidgeting can distract students, making learning less effective. This is critical
because teachers must convey material and model an appropriate attitude and
involvement. According to Liu et al. (2020), classroom communication relies on
nonverbal cues like body language and gestures, and unpleasant or erroneous
gestures might hinder learning. Liu et al. (2020) found that a teacher's
disengagement may make it harder for students to focus, reducing educational
efficacy.

Teachers can reduce these impacts by making sure their hand gestures are
effective and intentional. It is critical to identify lecture points where gestures can
improve comprehension and plan accordingly. Students can correlate motions
with meanings by making consistent gestures for common instructions or
concepts (Lim 2019). To avoid misinterpretation, be mindful of cultural
differences in gesture interpretation. Communicating nonverbally with
coworkers or in a mirror ensures clarity and purpose.

The Intensity of Teacher Hand Gestures in English Teaching and Learning
Process

Both Teacher A and Teacher B frequently use hand gestures during lessons
to enhance student comprehension. These gestures help clarify abstract concepts
and boost engagement. For example, representational gestures are used to
visualize complex ideas, while deictic gestures direct attention to specific items.
Beating gestures are used to emphasize key points, making them more
memorable. This frequent use of gestures is consistent with the interview
responses from the teachers, who highlighted their role in supporting students,
especially those who are beginners or slow learners. Teacher A and B adapt their
gestures based on students' needs, especially when introducing new vocabulary
or explaining complex topics. Their gestures create a more engaging and
interactive environment, making it easier for students to visualize and
understand the material.

Research supports these observations, showing that gestures improve
communication and learning effectiveness. Studies by Kelly et al. (2010) and Peng
et al. (2022) highlight that gestures capture attention, reinforce learning, and
enhance memory retention. Gestures can be tailored to diverse learners, making
them a valuable teaching tool, particularly in language learning contexts.
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The Contribution of the Use of Teachers Hand Gestures

Hand gestures play a crucial role in effective teaching by enhancing
students' understanding and engagement (Sato, 2022). Teachers A and B use
various gestures, such as representational, evaluative, and deictic gestures, to
make their lessons clearer. Representational gestures help explain abstract
concepts, while deictic gestures guide students' focus to important points. This
combination of visual cues with speech improves communication and
understanding (Novack & Meadow, 2015; Peng et al., 2022).

Questionnaire results showed that 75% to 90% of students felt their
teachers' gestures helped them understand English lessons better. Gestures like
pointing or raising hands made instructions clearer, especially for difficult topics
like grammar and vocabulary. Students also said gestures increased their
confidence, kept them focused, and improved their overall performance in class.

These findings emphasize the importance of integrating hand gestures
into teaching, especially for language learners. Gestures improve
comprehension, focus, and confidence, making lessons more productive and
engaging. Teachers who effectively use gestures can address language
difficulties and make complex topics easier to understand, improving student
learning outcomes.

Both Teacher A and Teacher B agree on the value of hand gestures in
teaching. Teacher A sees gestures as helpful for simplifying explanations and
helping students visualize content, especially in learning English. Teacher B
believes gestures are essential for beginners, as they provide visual cues that
support understanding and engagement. Functional gestures, such as
representational, metaphorical, and deictic gestures, help clarify difficult topics
and emphasize key points, creating a more inclusive and effective learning
environment (Liu et al., 2020; Istigamah et al., 2023).

CONCLUSIONS AND RECOMMENDATIONS

The study found that English teachers use representational, metaphorical,
evaluative, dialectic, thumping, emotional, operational, habitual, and negative
hand gestures as visual cues. The analysis and interview showed that teachers A
and B use representational, metaphorical, and deictic hand gestures. They alter
hand gesture frequency and type depending on the learner's ability. Teachers A
and B use more hand gestures with beginner students, who benefit from visual
context, to improve comprehension and learning. Teachers deliberately use hand
gestures to explain complicated topics, regulate classroom behaviour, and create
a supportive learning environment for varied learning styles and requirements.

This extensive analysis identifies teachers' hand gestures, their frequency,
and their contribution. It also shows that intentional hand gestures improve
student comprehension and accommodate varied learning styles. Teacher
gestures help create a more engaging and successful learning environment. This
study highlights the importance of using hand gestures in teaching to improve
student learning.
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This study can inform future research on teachers' hand gestures in areas
other than English. Comparing gesture use throughout elementary, middle, and
high school may reveal age-related differences in effectiveness. A cross-cultural
study might show how cultural differences affect gesture use, while longitudinal
studies could track gesture use over time in the same instructional situation.
Using Observer XT software for comprehensive video analysis could help
categorize and measure gestures, revealing their effects on classroom dynamics.

ADVANCED RESEARCH

This study emphasizes the potential for further research on the impact of
teachers' hand gestures on learning in domains beyond English instruction.
Analyzing gestures across elementary, middle, and high school levels may
uncover age-related disparities, with younger pupils favoring simpler gestures
and older students reacting to gestures that highlight intricate concepts.

Cross-cultural research may investigate how cultural norms influence the
utilization and interpretation of gestures in pedagogy, facilitating the adaptation
of approaches to various cultural contexts. Longitudinal research could monitor
the evolution of gestures over time within the same classroom, revealing patterns
of efficacy. Software such as Observer XT can facilitate the analysis and
categorization of gestures, providing insights into their influence on classroom
dynamics and student engagement.
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