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INTRODUCTION

Education has an important role in human life. Thus, the existence of
educators and students is very necessary in the process of learning and
assessment. One of the tasks of educators is to obtain information about student
achievement and progress, and to make this information effective in achieving
educational goals.(Harahap, 2022). The Qur'an has carried out an important
process in human education since the first revelation was revealed to the
Prophet Muhammad SAW. These verses invite all human beings to gain
knowledge through reading education. This is stated in the Word of God QS.
Al-'Alaq: 1-5 which means: "Read by (mentioning) the name of your Lord who
created, He has created man from a clot of blood. Read, and it is your Lord, the
Exalted, Who teaches (man) with a pen, He teaches man what he does not
know.” (Al-Qur’an, 2019).

Assessment or assessment is the process of gathering information that is
used to make decisions related to educational policies, the quality of
educational programs, curriculum quality, teaching quality, or the extent to
which knowledge a student has acquired about the teaching materials that have
been taught to him. Once the importance of an assessment in the educational
process. Because in process teacher assessment can monitor student learning
progress by looking at student learning processes and outcomes. The teacher's
ability to carry out assessments is one of the factors that influences success in
education.(Suwarno, 2021).

Education and psychology experts in Indonesia have provided many
views and analyzes on the quality of education, but until now it has never been
completed, and new educational problems have emerged.(Suwarno, 2016). The
problem of education quality that is widely discussed is the low learning
outcomes of students. Even though we know that learning outcomes are
heavily influenced by various factors, including attitudes and study habits,
learning facilities, motivation, interests, talents, association, family
environment, and what is equally important is the teacher's professional ability
in assessing learning outcomes. themselves.(Taufiqurrahman et al., 2018).

Internal and external factors have an important influence on the
development process of students. Teachers are used to routine assessment
activities that are practical and economical in nature, so it is not surprising that
teachers use many of the same questions from year to year. In fact, teachers
often attend training on learning evaluation or assessment of learning
outcomes, but after the training, they still return to their original habitat,
namely giving written tests, both formative and summative, without making
variations, improvements, refinements or innovations in the implementation of
assessments.(Asfiyah, 2021).

Internal and external factors have an important influence on the
development process of students. Teachers are used to routine assessment
activities that are practical and economical in nature, so it is not surprising that
teachers use the same questions from year to year. (Suwarno, 2016) Actually
teachers often attend training on learning evaluation or assessment of learning
outcomes, but after training , they still return to their original habitat, namely

22



Journal of Educational Analytics (JEDA)
Vol. 2, No. 1, 2023: 21-34

giving written tests, both formative and summative, without making variations,
improvements, improvements or innovations in the implementation of the
assessment.(Idrus, 2019).

The complexity of the types of learning assessment at this time, so that it
can influence teachers in conducting assessments. Conditions where the teacher
gives assignments that students must do outside the classroom (PR), but rarely
does the teacher correct student work and return it without any
teedback/comments, criticisms and suggestions for student progress. What
students often experience is that the teacher often gives assignments, but rarely
gives feedback on the tasks done by students.(Rahayu, 2019).

Good and effective learning is one that is able to facilitate learning in a
fair and equitable manner (not discriminatory), so that students can optimally
develop their potential. This is in line with Sumarna Surapranata explaining in
his portfolio assessment book, proper assessment for students not only shows
complete student behavior, but also real-life student behavior that is in line
with parents' expectations (Bararah, 2017). Justice in learning is the teacher's
obligation and the right of students to obtain it. In practice, many teachers are
not fair in making assessments, thus harming the development of students, and
this is a teacher's mistake that is often made, especially in assessment. Strive in
the assessment to give awards to students in accordance with the efforts they
make during the learning process.(Bulhayat, 2019). Therefore, in giving an
assessment it must be done fairly, and truly is a reflection of the behavior of
students.

Starting from the problem above, the writer is interested in writing a
portfolio assessment, which is one model of assessing students, namely learning
assessment by collecting artifacts owned by students (both in the form of
writing, as well as various appearances that are stored neatly). , which describes
the development of learning or shows the best achievements produced by
students in the classroom or outside the classroom while participating in the
learning program, based on the indicators and criteria set.

LITERATURE REVIEW

Etymologically, the portfolio comes from two words, namely port
(abbreviation of report) which means report and folio which means full or
complete.(Assof et al., 2022). So portfolio means a complete report of all the
activities a person does. In general, a portfolio is a collection of documents for a
person, group, institution, organization, company or the like which aims to
document the development of a process in achieving the goals set.(Rosananda
& Hadi, 2018). The portfolio includes various examples of student work
depending on the breadth of objectives. What should be written depends on the
subject and purpose of using the portfolio.(Sukanti, 2010). This example of
student work provides a basis for considering the progress of their learning and
can be communicated to students, parents and other interested
parties.(Nuraeni, 2019). Portfolios can be used to document student
development.(Magdalena et al., 2020). Because realizing the learning process is
very important for life success, portfolios can be used by students to see their
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own progress, especially in terms of development, attitude skills and expression
towards something.(Patandean & Fisika, 2014).

In general, in the world of education, a portfolio is a collection of student
work or mnotes about students that are properly and regularly
documented.(Santoso, 2014) Portfolios can take the form of tasks done by
students, student answers to teacher questions, notes on teacher observations,
notes on teacher interviews with students, student activity reports and essays or
journals made by students.(Dwi Oktofa, Asep Nursangaji, 2013). Portfolio is a
collection of the work of a student, as a result of carrying out performance
tasks, which are determined by the teacher or by students with the teacher, as
part of an effort to achieve learning goals, or achieve the competencies specified
in the curriculum.(Jailani, 2012). Portfolios in this sense can be used as an
assessment instrument or one of the components of an assessment instrument,
to assess student competency, or assess student learning outcomes.(Dwi Oktofa,
Asep Nursangaji, 2013). Such a portfolio is also called 'portfolio for assessment'
or 'portfolio evaluation'. Portfolio assessment is a method of continuous
assessment, by systematically collecting information or data on the results of
one's work.(Surawati., 2019) The aspects measured in the portfolio assessment
are the three domains of child psychology development, namely cognitive,
affective and psychomotor.(Suwarno, 2021).

Portfolio can actually be interpreted as a form of physical object, as a
pedagogical social process, or as an adjective.” (Febrianti et al., 2021). As a form
of physical object, the portfolio is a bundle, namely a collection or
documentation of students' work that is stored in a bundle. For example, the
results of the initial test (pre-test), assignments, anecdotal notes, award
certificates, descriptions of carrying out structured assignments, the results of
the final test (post-test), and so on. As a pedagogical process, a portfolio is a
collection of learning experiences contained in the minds of students in the
form of knowledge (cognitive), skills (skills), as well as values and attitudes
(affective).(Budiati, 2022). Meanwhile, as an adjective portfolio is often
juxtaposed with other concepts, for example with the concept of learning and
assessment. When juxtaposed with the concept of learning, the term portfolio-
based learning is known, whereas when juxtaposed with the concept of
assessment, the term portfolio-based assessment is known.(Abdul & Arifin,
n.d.). Portfolios are usually the selected work of a student. But it can also be
selected works from a class as a whole that work cooperatively to make policies
to solve problems. The term 'selected work" is a key word in the
portfolio.(Mubarak, 2021) The meaning is that what must be an accumulation of
everything that students find from their topic must contain materials that
describe students' best efforts in doing the tasks given to him, as well as include
his best judgment about which ingredients are most important.(Santoso, 2014).

The portfolio-based valuation model refers to a number of basic
valuation principles. The basic principles of assessment referred to are process
and outcome assessment, periodic and continuous assessment, fair assessment,
and assessment of the social implications of learning. Meanwhile, the portfolio
assessment indicators are formative and summative tests, structured
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assignments, daily behavior records, activity reports outside of school.(Budiati,
2022).

METHODOLOGY

This study uses a type of literature research, namely research that seeks
to examine various literature as data material.(Zed, 2004). Library research is a
study that is used to collect information and data with the help of various kinds
of materials in the library such as documents, books, magazines, historical
stories, and so on.(Sari, 2020) The data sources for this research are primary
data sources and secondary data source. Then, after the data was collected, it

was analyzed using content analysis.(Khusnul Auliyah, Suwarno, Uswatun
Chasanah, 2021).

RESULT

In the process of Teaching and Learning Activities (KBM), the process of
testing or assessment is a component that is no less important than other
processes. Assessment or testing or often also called assessment has many
models, such as class-based assessment, benchmarking, and
portfolios.(Dharmadi, 2012). The portfolio was originally only a form of
physical object, meaning as a collection or documentation of students' work that
was stored in a bundle, for example initial test results, anecdotal note
assignments, award certificates and final test results.(Heryanto, 2018). As a
pedagogical social process , a portfolio is a collection of learning experiences
(collection of learning experience) and this can be in the form of knowledge
(cognitive), skills (skills), values or attitudes (affective) contained in the minds
of students.(Widodo Widodo, 2020). Widodo further explained that the
portfolio is a learning concept and an assessment concept, which is known as
portfolio-based learning (portfolio based assessment).

Portfolio-based learning positions students as the central point (student
oriented). (Widodo Widodo, 2020). In the learning process students must be
motivated to want and be able to do something to enrich their work experience
by intensifying interaction with their environment.(Rahayu, 2019). With this
interaction it is expected to be able to build an understanding of the world
around them, self-confidence and the personality of students who understand
diversity which in turn can develop positive attitudes and tolerant behavior
towards diversity and differences in life patterns.(Suwarno et al., 2021).. Thus
portfolio learning is a participatory learning model, namely learning while
doing (learning by doing) with the following processes (1) identifying
problems; (2) selecting problems as material for class study; (3) collect
information on the problems to be studied; (4) developing a class portfolio; (5)
present a portfolio; and (6) reflect on learning experiences.(Widyastuti, 2017).

The portfolio assessment model is suitable for subjects that demand
student learning output in terms of knowledge, skills and attitudes. This
assessment is in the form of an assessment of a collection of students' work that
is systematically arranged and organized which is taken during the learning
process within a certain period of time.(Mubarak, 2021). There are several
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reasons why using portfolio assessment because: first, it can appreciate the
learning process of student learning outcomes. Second, Documenting the
ongoing learning process, third, Paying attention to the achievements of
students who do have achievements. Fourth, exchange information with
parents/guardians, students and teachers. fifth, Improving the effectiveness of
the teaching process. Sixth, can reflect on the ability to take risks and conduct
experiments. Seventh, Can foster and accelerate the growth of self-concept in
students. Eighth, students view it more objectively and openly compared to
traditional assessments because students assess their own performance results.
Ninth, Assist students in formulating goals.(Ferdiana et al., 2019).

In the learning process the main principle is the process of involving
all/most of the students' potential (physical and non-physical) and its meaning
for themselves and their life now and in the future (life skills).(Nasution et al.,
2022). In learning portfolio-based there are 7 principles, namely cooperative
group learning, student based, democratic-munanistic and transparent, factual
based (learning material related to life), multi dimensional, namely multi
domain, multi facet, multi media/source and multi assessment, function
teachers as classroom facilities and places, schools and outside
schools.(Muslihasari & Cholifah, 2019). Broadly speaking, the principles of
portfolio learning in essence are:

a. The Four Pillars of Education. The four pillars of education as the basis
for the portfolio-based learning model are learning to do, learning to
know, learning to be and learning to live together, which was
proclaimed by UNESCO. This implies that in learning we should not
treat students like empty tanks that are always filled with various
information through lectures.(Priscilla & Yudhyarta, 2021).

b. Constructivism view. Constructivism teaches about the nature of human
learning. According to constructivism learning is constructing
understanding or knowledge, by matching new phenomena, ideas or
activities with existing knowledge and believing that it has been learned.
In this case the keyword is construct. Consequently, students in the
learning process should seriously build this or meaning from a
meaningful learning point of view, not just rote memorization or
imitation.(Laksana, 2016).

c. Democratic Teaching. Through portfolio-based learning activities,
students are trained and accustomed to living in a democracy. The
democratic process starts from the formulation of class problems to the
presentation of the portfolio. This can be seen in the activities and
creativity of students who are so free to express their various learning
experiences. This is of course a positive effort in realizing democratic life,
including in Indonesia.(Juliani & Widodo, 2019).

d. Principles of Active Student Learning Student activity in the learning
process using a portfolio-based learning model is very visible. This can
be seen from the stages or steps of the activity, where almost all activity
steps involve all student activities.(Lubis, 2022).
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Cooperative Study Group. The learning process with a portfolio-based
approach is clear and applies a cooperative learning system, namely a
learning process based on cooperation. Collaboration between students
and between other components in schools, including school
collaboration with parents of students and related institutions.(Hasanah,
2021).

Participatory Learning. The learning process with a portfolio-based
approach also adheres to the basic principles of participatory learning,
because through this model students learn while doing (Learning by
doing). One form of democratic life journey. Because every step in this
model has a meaning that has to do with the practice of democratic
life.(Subekhan, 2020).

Reactive Teaching. In the learning process with a portfolio-based
approach, teachers need to create the right strategy so that students have
high learning motivation.(Hidayat et al., 2021). Such motivation will be
created if the teacher can convince students of the usefulness of subject
matter for real life.(Suwarno, 2017). Likewise, the teacher must be able to
create situations so that the subject matter is always interesting, not
boring. The teacher must have high sensitivity to immediately find out
that learning activities are boring for students. If this happens, the
teacher must immediately find a way to overcome it. This is the creative
type of teacher.(Samsuir et al.,, 2018). The characteristics of creative
teachers include the following: making students the center of learning
activities, learning begins with things that students already know and
understand, always trying to arouse student learning motivation by
making subject matter something interesting and useful for students'
lives he immediately recognizes material or learning methods that make
students bored.(Ismail, 2019). If this is encountered, he immediately
deals with it.

Portfolio assessment is a continuous assessment based on a collection of

information that shows the development of students' abilities in a certain
period. This information can be in the form of students' work in a certain
period. This information can be in the form of students' work from the learning
process that is considered the best by students. In the portfolio assessment
contains important things, namely the collection (storing), selection (sorting)
and determination (dating), of a task (task)(Jailani, 2012). Portfolio objectives
are applied based on what must be done and who will use this type of
portfolio.(Muslihasari & Cholifah, 2019). In class assessments, portfolios can be
used to achieve several objectives, including:

mo a0 o

Appreciate the progress experienced by students.

Documenting the ongoing learning process.

Pay attention to the best student work performance.

Reflects the ability to take risks and experiment.

Increase the effectiveness of the teaching process.

Exchange information with parents/guardians and other teachers.
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g. Fostering and accelerating the growth of positive self-concept in
students.
h. Increase the ability to do self-reflection.
Assist students in formulating goals.(Jailani, 2012).
Portfolio assessment is basically assessing the work of individual
students over a period for a subject. At the end of a period, the works are
collected and assessed by teachers and students.(Magdalena et al., 2020). Based
on this developmental information, teachers and students themselves can assess
the development of students' abilities and continue to make improvements. ,
music.(Nuraeni, 2019). Portfolios are not only a place for storing student work,
but also a source of information for teachers and students.(Magdalena et al.,
2020). Portfolios provide follow-up material from a work that has been done by
students so that teachers and students have the opportunity to develop their
abilities. Portfolios can also function as a tool to see (a) the development of
student responsibility in learning, (b) the expansion of learning dimensions, (c)
the renewal of the teaching-learning process, and (d) the emphasis on
developing students' views on learning.(Santoso, 2014).

Portfolio assessment involves many people. Teachers are not the only
raters. The final portfolio assessment is a collaboration of teacher assessments,
student portfolio owners, peer students, younger siblings/sisters in class,
parents, academics from other institutions (such as/PT/course institutions),
and/or other parties who have knowledge and authority regarding the results
of the portfolios produced. will be assessed.(Muslihasari & Cholifah, 2019).
Given the many parties involved in portfolio assessment, its implementation
requires a number of main principles which become the guideline for the
assessment. Portfolio assessment departs from five main principles, namely
mutual trust, confidentiality, common property, satisfaction, and conformity.
Fifth intellectual), according to real daily needs. The principle of conformity is
closely related to the future of students.(Santoso, 2014).

The benefits of Portfolio Assessment include, first, the teacher can assess
student development and progress. Second, teachers and parents can
communicate about their students' work. Third, students become partners with
their teachers in terms of the assessment process. Fourth, students can reflect on
themselves according to their talents and abilities. Fifth, the assessment is able
to objectively assess individuals. Sixth, increasing interaction between students
and teachers to achieve a goal. Seventh, Increase student motivation to learn,
pride (pride), ownership (ownership), and foster self-confidence (self-
confidence). Eighth, achieving complete learning and not just completing the
material. Ninth, teachers and supervisors can evaluate teaching programs.
Tenth, Increase teacher professionalism.(Anugraheni, 2017).

Student portfolio assessment data is based on the results of a collection
of information that has been carried out by students during the learning
process. Portfolio assessment components include: (1) teacher notes, (2) student
work results, and (3) student development profiles. The results of the teacher's
notes are able to provide an assessment of students' attitudes in carrying out
portfolio activities. The results of the students' work were able to give a score

-
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based on the criteria of (1) summary of the contents of the portfolio, (2)
documentation/data in the folder, (3) document development, (4) summary of
each document, (5) presentation and (6) appearance.(Anugraheni , 2017)

The results of the student development profile are able to give a score
based on the description of the development of the competency achievement of
students at certain intervals. These three components are used as information
about the level of progress or mastery of student competencies as a result of the
learning process. Based on these three assessment components, the teacher
assesses students using benchmark criteria, which means whether students
have achieved the expected competencies in the form of a percentage (%) of
achievement or by using a scale of 0-10 or 0-100.(Eka Sulistyawati, 2021).
Scoring is carried out based on performance activities, with signs or portfolio
scoring criteria that have been set.(Eka Sulistyawati, 2021). Student achievement
scores can be converted into scores that are on a scale of 0-10 or 0-100 with the
benchmark of the total achievement score divided by the score the maximum
that can be achieved, multiplied by 10 or 100. In this way, students' scores will
be obtained based on their respective portfolios. Portfolio assessment materials
include: (1) Written awards. (2) Written verbal award. (3) The results of
ordinary work and the results of carrying out tasks by students. (4) Summary
list of work results. (5) Notes as a participant in a group work. (6) Examples of
work results. (7) Report on the results of the work. (8) Records/reports from
other relevant parties. (9) Copy of absence/attendance list. (10) Presentation of
completed tasks. (11) Negative notes (for example: warnings) about
students.(Eka Sulistyawati, 2021).

Portfolios can be developed in many forms. Forms of portfolio
assessment include the following. (1) Anecdotal notes. (2) Writing reflection. (3)
Reviews. (4) Reports. (5) Recording video tapes. (6) Photos/ pictures. (7) Snippet
of writing. (8) Graphs and charts. (9) Computer print out results. (10) Diagram
(7) Fill. (8) Notes on discussions/activities at home. (9) Records of
something/audiotapes. (10) Drafts. (11) Illustration. (12) Works in the form of
objects. (13) Model/makeup. (14) Clipping. (15) Diagrams. (16) Song.(Abdul &
Arifin, n.d.).

CONCLUSION

In general, a portfolio is a collection of documents of a person, group,
institution, organization, company or the like which aims to document the
progress of a process in achieving the stated goals. Portfolios can be used to
document student progress. Because realizing the learning process is very
important for success in life, portfolios can be used by students to see their own
progress, especially in terms of development, attitude skills and expression
towards something. Portfolio-based learning positions students as the central
point (student oriented). In the learning process students must be motivated to
want and be able to do something to enrich their work experience by intensifying
interaction with their environment. This interaction is expected to be able to build
an understanding of the world around them, self-confidence and the personality
of students who understand diversity which in turn can develop positive
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attitudes and tolerant behavior towards diversity and differences in life patterns.
Thus portfolio learning is a participatory learning model, namely learning while
doing (learning by doing) with the following processes (1) identifying problems;
(2) selecting problems as material for class study; (3) collect information on the
problems to be studied; (4) developing a class portfolio; (5) present a portfolio;
and (6) reflect on learning experiences.

The portfolio assessment model is suitable for subjects that demand student
learning output in terms of knowledge, skills and attitudes. This assessment is in
the form of an assessment of a collection of student works that are systematically
arranged and organized which are taken during the learning process within a
certain period of time. Therefore teachers should use this assessment so that the
quality of learning is increasing.
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